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ABSTRACT 

This content analysis schedule for A Plan for 
Implementing a Bilingual Education Program — Kolehon Mandikike — of 
Agana, Guam, presents information on the history, funding, and scQpe 
of the project in its second year. Included are sociolipguistic , 
process variables such as the native and dominant languages of 
students and their interaction. - Information is provided on staff 
selection and the linguistic background of project teachers. An 
assessment is made of the duration and extent of the bilingual 
component, and the^ methods of second language teaching in general. ^ 
Included Is an analysis of materials, student grouping, tutoring, 
curriculum patterns, and cognitive development. .The report also 

discusses self-esteem, learning strategies, the bicultural and- 

ccHnmunity components, and means of evaluation. .This schedule has been 
verified. . (SK) 
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1.0 PllOJSCT HISTO.^iY, FUflDING AilD SCOPE 

1.1 Year Project began under Title VII: 07 

see ... 97 - 1969 1.1 

Project ro7 - 1970^ 

No. i?7 - 1 97 1^ 

2.0 FUNDHJG (iiarl: all tliat apply) 

2.1 1-Any P. JO:: funding of BILINGUAL progran, if Title 2.1 0_ 

VII continues or expands tliat program 

0- no prior funding inentioned 

2.2 Year prior funding began 2.2 NA_ 

• 2.3 Prior bilingual program involved: 2.3 _ NA 

1 - early childhood (p^^e ^ ^) 

2- elecientaiy students (grades 1-6) 

3- secondary students (grades 7-12) 

0- not specified 

2. A Source of pi'ior bilingual program I'unding: 2.^ NA 

1 - local 4.-"Uni varsity 

2- state 5-federal (specify)^ 

3- f oundation 6-other (specify). ] *^ [ [[ 111"^ 

2.5C3^NCUREEIIT funding of prograx,i(s), if cooperating 2.5 } 

with Title VII pi-^ograp. ' * . - — 

0- no concurrent funding mentioned 

2.6 Concurrent program cooperating with Title VII involves: 2.6 NA 

1 - early childhood vP^e K K) 

2- elementary stiidents (grades 1-6) 

3- secondary students (grades 7-12) 
^--teachers 
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Agana, Guajn 969IO 
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1- Alas:ca 

2- Arizona 

3- Calif omia 

4- Colorado 

5- ^Connecticut 

6- Florida 

7- ^X1311 

8- Idaho 
.9*-Illinois 
lO-Indiaiia 



1 1 -Louisiana 21 -Oldahcraa 

1 2- iIaine 22-0ree:on 

1 3- Iiassachusetts 23-Pennsylvania 
H-lIichigan 2A-'->:iode Island 

1 5- Montana 25-Te:cas 

16- Nev Haii^shire 26-Utali 

17- New Jersey 27-VeiTiont 
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20- Ohio (pother (specify) 
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1.0 P.IOJSCT HISTO.IY, FUNDING AlID SC0P2 
1.1 Year Project began under Title VII; 
see 9 7 1969 

Project - 1970^ 

. No. 17 1 97 1^ 

n.O FUNDffiG (i!ar!: all that apply) 

2.1 1-ili^ P:JC:: funding of BILINGUAL progran, if Title 

VII continues or expands tliat program 

0- no prior funding nentioned 

2.2 Year prior funding began 

• 2.3 Prioi' bilingual program involved: 

1 - early childhood CP^e K -r K) 

2- eleiaentaiy studenis (grades 1-t6) 

3- secondary students (grades 7-12) 

0- not specified 

2. A Source of prior bilingual program fimding; 

1 - local ' ^--university 

2- state 5-federal (specify) 

3- foundation 6-other (fspecifj"-) 

2. 5 CScbllCUKEEKT funding of prograiiCs), if cooperating 

with '•'HI? VII progren 

0- no concurrent funding ijentioned 

2.6 Concurrent program cooperating ;d.th Title VII involves: 

1 - early childhood (p^e ^0 

2- eleifientary students (grades 1-6) 

3- secondary students (grades 7-12) 
^•-teachers 

0-not specified 

2.7 Source of connurrent funding, if cooperating \;ith Title VII 
program 

(Plocal (federal (specify ) Title II I 

2- state 5-other (specify) 

3- xmiversity S-founcV i:'.?-! nx^ 'or'c 



2.8 Total Title VII grant (first year only) 

2.9 Total funds for conctsrrent prograi.i(3) coopex.-.tin':' witii 
Title VII (■.'ir^t rc-.-r) . w 

3.0 ©If a UinvS'-Sm is worl:ing with tlie Title VII prograi,:, 

0-none'^^'"^''^V-^«^'^*^^'^y-«^f ^^^m (teacher' training) 
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NA 



NA • 



2.6 NA 



2.8 
2.9 

3.0 



#150,000 
1 . 



U.O SCOPE of P/vOJZCT 

^•1 Numbers of schoolc involved in Title VII prorraii: 4-1 

1-one 4,-foiu' 0-not specified 

(t^MO 5-five P. p. 12 

3- three G-other ( ^» f^/^opoSc\l ^:>gx¥ yedr^ 

4^.2 Total number of students in prograii A, First year ^-•2 A ^00^ 

E.Second year B . jL87.. 

CTaird year G . ^j::::^ 

U.3 Grade level of students in progran: number of classes per 
grade and total nuiaber of students by grouped grade levels 
(by second year) 

Nunber of Number of 

^3.de Classes^ ^ .Q?§A® plasses^^.. 

^iHPreSchool 7-g3rade 7 

dgtn ;"^4 8-grade 8 _ 

feK-lPQ_ TOTAL lib, students PS and K 9-grade v 

B TOTAL students gr, 7-9 



ade 1 

2- grade 2 

3- grade 3 
i^-grade 4- 

5- grade 5 

6- grade 6 



A ..„87_. TOTAL students gr. 1-6 



4.4'Vl;^All classes graded 

2- -A11 classes \ingraded 

3- 'Sone classes ungraded 

If ungraded, specify ages or grades grouped together 



10- grade 10 

11- grade 11 . . 

1 2- grade 12 

G _^_ _TOm Students gr, 10-12 
Cont. -pi^^^'Sec. D 
ConHouocHon ciocunn€!trTt 



5.0 P;.OCESS VA-:iA3LES - STUDEilTS (Sociflinguistic) in experimental prosram 
5.1 Students :DoKiw^ interaction and 

cuJLtural affiliation (Indicate-nuuber of students in each 
category" and specify ci:ilt\u'al affiliation in box) 
(Circle axiy infonmtion which is inferred and irrite INF.) 



1. Total 

Non-English 
llother Ton^\e 



Total 

English 

iiother-Tongue. 



:^.Ik^n-Iii£^^^ boTiinan.t Ehj/Lish ppmin^t 5.0 



158- 

Chamorro domln. 



II..E-Dom - K3IT ; 
29 



Gruamaiaians 



IIo S-Dom - SJT 



I Total iion-i:iiGlish II Total English 
Doninant: 158- DorJLnant;_ 29 =. 



HE do:-. 
MIT 




Wo,, 

I 158. ..85 
29 15 



^:otca ;%Doa .?9. 15. 

11= II^v 11^ 



P. p. 9 See x-Cf^oiC 



grade and total nisaber of students by grouped grade levels 
(by second year) 

Nunber of Kinnber of 

Grade Classes^ ^ P?ade Classes^.. 

ES^PreSchool ^7-! 1 7-grade 7 

rK^Kndgtn ] [*4., 6-c^ade 8 , _ , 

TSK lPQ_TOTi\L' IICV .students PS and K .9-grade v 

B TOTAL students gv. 7-9 



(l^ade 1 ._4 

2- grade 2 

3- grade 3 . .... 

4- grade 4 

5- grade 5 ^ 

6- grade 6 

A . _ 8X . TOTAL students gr. 1-^6 



10- grade 10 _ , 

11 - grade 11 _ 

12- grade 12 

G , TOT/i' Vtudents gr, 10-12 

Cont* p. 3 S6c, D 
ConHnuuxhon <^oc.utt>€ nt 



4.4u^All classes graded 

2- All classes ungraded 

3- Sone classes ungraded 

If ungraded, specify ages or grades grouped together: _ 

5.0 P.IOGESS VA-UABLES - STUDENTS (Sociolinguistic) in experimental program 
5.1 Stxidents Dord.nant and ilative language interaction and 

cultural affiliation (Indicate nuuber of stxidents in each 
category and specify cultiu^al affiliation in box) 
(Gircle .any inf orxiation \;hich is inferred and vrrite INF, ) 



1, Total 

Non-English 
Itother Ton'n.ie 



;?• Total 
English 
iiother-Tongue, 



:^-Nj3n-Iiigljisl^^ Pai:?nan,t 
158 

Chamorro domin. 



^-^ aiX(lish pbiodnarit 5.0 

n'-s-nom^'-^ljaiT 



29 



HE c:a^: 



{ (xuamanians 
i IIo S-Dom - BIT 




85 



29 15 



I Total ilon-IiiGlish 
Dominant; . . 158 - 
85?> 



II Total Qiglish 



Doninant: 29 =- 
" " 15% 



lotrl :::-.Doia 29 15 

11= Ilj-r 11^ 



P*9 See X^Cf?o^ 4t> 




&lojt-.^£lAsh Dppdnan.t 
! N-S Don N-aiT 



ai£lish Dominant 



E-Don 



K-2IT 



erJc 



Hon-Snglish ' iibcaiiple; a native Spaniali speaker 
ilother- Tongue ! v;ho uses Spanish in mc^t contacts 
I though he roay Inov; English 



i H-:: Dora • ii^a 

English jExanple: (rare) a ns.tive Jnglish 

liother Tongue | speahing Pt\erto Ucan chiMj 

' hoTn in He\/ Yorl. vho returns 
to PUwrtc -ico and beca .es 

; Spanish dcaaiiiant 



Sxanple: a mtive Spanish 
speaker who uses Spanish only in 
faniliar contacts | and English 
xn all others;, school^. , 



S:ai:ples: J )a native E.iipeaking 
acculturated Anerican who may 
or '^OM a second lang^ 

2)a native £• speaking 
liexican-Auer^ican child **/ho lias a 
iiiniual receptive ?mowledge of 
Spanish, but has a Latin culture 
affiliation 



.2 Cultural or Etlmic identification -of target students in progran 
by number and of each: 



page 



Indigenous iimericans: 



lluriber 



A1 Jiavajo A1. 
i\2 Chero!:ee A2. 
A5 Other (specify) A3' 
A TOTAL No. of /Jjciericar Indian A 



Per Cent of if inferred, 
Total Students check {s/) 



. p 



-finericans of other ethnic bac'i^rounds :i 



B1 ilexican-Araerican B1 

B2 Puerto-.lican 32 

B3 Cuban B3.„ir*. 
34 Other Spanish- Aneri can 

(soecify) BU^ ^ 

B TOTAL No, of Spanish- B 

spea::ing Aioericans 



. y" 

- 





C Portuguese-Aaerican C 

D Franco-Aaerican D 

F ChJlnese-Aniericaii F 

G Ssliino G 

H r^ussian H 

J Other Guam anions j 



I TOTAL number of K-EilT target 



students 



.187. 



f' 

./■' 
100. 



X . Cont . p . 2 
" Sec L 



5.3 Ethnic identity of English nother tongue students other than target 
population, if specified, number and per cent. 



SI 
E2 



KS 



El. 

E2 



J" 



II TOTAL number of 2 IT students 
other than target population 



5.A Students ' native language or mother tongue if^ DIFFS;J3IT 

fron dominant langiiage * 5«4^1 

(specify) 

Douinant n^nguagis Different Hatiye I^niSPAg?. VV^9T. fiPiV^ 

T-^aigiish * * ' ^ , Cham^ ^ " . . . . AS. . If.--.. 

2-Spanish . _ ^ , , 



5.5 Students' Itoinant Language and Sctent of Bilingualisn 



Dominant language 
of stui 

Number 



1 number of ilonolingiial Huiiiber of students Bilingual 

1 to ai' 



of students in prograxA Students I to any extent 



not 
spec« 



iiO« 



not • only listening speahing 
, spec! comprehension 'ability 

'ilo. % ;iio. % 



2 English 
A itaerican 



B1 iie3:ican-Ar.ierican 31 

B2 Puerto-.lican B2.* * 

B3 Cuban B3_l..*..' 

B4 Cthei" Spanish-iberican ^ 

(soecify) ' ' B4 

B TOTAL No. of Spanish- B ^ 

speaking Americans 

C Portuguese-ZiDerican C J ^ 

D Franco-American D , _ .: * ^ < 

^ Chinese-American F ...... ^. 

G Sshino G ' 

H .'lussian K , , , , .......a* . 

J Other Guamanians j j^si .IQQ. ^ ..X_ .Cont* p. 2 

Sec L 

I TOTAL nuaber of H-SIT target 

s':udents .1QP_> _X,. 



$•3 Ethnic identity of English raother tongue students other than target 
population, if specified, by number and per cent. 



21 



NS 



21. 
E2 



7^ 



/J 



II TOTAL number of IS IT students 
other than target population 



5.U Students ' native language or mother tongue if DIFFIL^JStJT 

from dominant language 5*UA 

(specify) 

Dominant lan£j:ia5e Different Native Lan^^^. R^iber Per Cent 

V-aigiYsh"* " ^l"ChaRQrro IIl..,. 

2-Spanish ... J 



5*5 Students' Dominant Lansuage and Extent of Bilingualism 

Lingual itobe 
j to ar 



Dominant language \ Number of ilonolj 
of students in prograxA/ St\:uients 



Number 



not 
spec« 



U 




English 


A 




American 

Indian 


Al 
A2 




Navajo 




Gherolcee 


A3 




Keresan 


M 




Other (spec.) 


B 




Spanish 


C 




Portuguese 


D 




French 


F 




Chinese 


G 




Eskimo 


H 




. Russian 


J 


Tsi. 


Other (sT5€c» 




caiamorro 



)83 



Stateside 
Filipino 

see question 5#0 



4 
3 



taber of students Bilingual 
any extant 

not J only listening speahing 
, spec*, comprehension ^ability 



No. 



20 



cf 



'IIo. 



160 



I through various neans of cornmunication* 
i - e.g» specify extent descriptively: never, sometiiiies, al\;ays 6.3 A . . ..-^ 

& +-^st did not include ^1 — ^ 

cD?^"i these phasps USE nci:--i:hglish laI'IG- use rjiiGLisn 

ti\l^L ^ ^ ^. , ^ , ..4 



pace ^ 
3 

5;6 ::ecruitDient of Students: 5.5 

0 • not specified 

1 English rlothei Icngue and I'on Snglish liother Tongue 
Stvidents are recuired to participate? in the bilingual progran 

2 Only N-arr are rec.uired to take prograra^ aiT^s participation . 
is voluntai^r see fcox v.Mh 

3 - Both 31T and II-SIT participation is voluntary 

selected . n ^: n ■ 
5.7 Proportion of fliT pupils in project area: see Chart C 5-/ . 

n.s.-not specified on the cliart 

Cormunity Gliaracteristics {xmr:: ally that apply) 5-S — — 

0 - not specified 

1 ^ inner city-ghetto 

2 •* laajor city 

3 ^ sxaall city, tovm or suburb 

U ^ i-ural (fewer, than 2500) 100^ 
5 ^ other (specif^) 

5.9 A. Socio-econcGsii^c status of N-SiT [^-participating students 5-9 ._22% — ^ 

(indicate specific percent of lo\; SSS) • See Xerox p,9 
B, Average fasiily income, if juentioned S. _J[S.^.- . 

n.s. ^not specified _ - 

5.10 &Lcio-econonomic -status of lilT participating students 5.10 Q% — 

(indicate specific percent of lov.' SES on the blanl:) 

n.a. - not applicable (no SIT) 
00 -not specif if5d 

5.11 Proportion of migrant students in project 5.11 .0^^— 

(Indicate specific percent) 

n.s. -not specified 

6.0 SOCIOLIIOISTIC SIDVEY . 

Xnot as detailed as a socio-survey— Just language^^ . " 

6.1 Project states that a flCQ iol inguistic survey: 4-... 

I for II for u ^ i . .t- ^ 

0 not iiientioned ^ 

6.2 If a sociolinguistic survey was or \7ill be raade, P. p. 10 6.2 I 2^:., 

mark all groups included: II 2 

I N-arr II lilT 

1 ^crents - 

2 children .Xw._. ..X... 

3 -teachers ...... 

• 4. comunity . 

5 o'ihers * 

(specify) 

6.3 Lane^a.^se daiinanca of W^2IT gi^oups (checl: A_j)aronts, 3. Jt children, C,, teachers) 
will be deterained by the e::tent each language is used in different domains 



0 - not specified 

1 " inner city-ghetto 

2 •* Doajor city 

3 " small city, tovm or suburb 

U - xoiral (fewer, than 2500) 100% 
5 other (specify) 

5.9 A. Socio-econoxaic status of N-3 IT" participating students 5.9 A. ,j2i5$u 

(indicate specific percent of low S£S) See Xerox ?• p. 9 

B. Average fajnily incorae, if mentioned B. 

n.s. ^not specified 

5.10* Socio-econonoBiic status of iilT participating students 5.10 , QJ^^_ 

(indicate specific percent of lo\/ SSS on the blani:) 
n.'a. -not applicable (no HIT) 
- ot specified 

5.11 proportion of ndgrant students in project 5.11 Q%^^. 

(Indicate specific percent) 
n.s. - not specified 

6,0 SOCIOLIHGUISTIC SU^YSZ 

Cnot as detailed as a soclo-survey — Just language^ 

6.1 Project states that a eeo iol inguistic survey: 6.1 I ,^ 1^,... 

t I for II for |i II ^ 1 ^. . 

\ il-IIH ^Tovco ZTi £1ov;d CKamorro - Er%aV\ sK ^Aoxr^l^^"^^. 

1 vas made .X.... ' ..X.../ ^^^^ lo^ adm C sfev-e^cl 



2 ^all be laade Go.av>ACLoiCi.rN cV\i Vdren- 

0 not mentioned ,^ , 

6.2 If a sociolinguistic survey \ms or \dll be made, P. p. 10 6.2 I 2^^,. 

marlc all groups included ^ II , ^ ^2^, _ 

I N-W II HIT 

1 ^^crents ...... . . 

2 children iC [ . [ , . 

i 3 teachers . , _ ...... 

4. comunity 

5 others - ^ 

(specify) 

6.3 Lanf^w^se dominance of groups (checl: A_j)arcnts, B, x children, C ^teachers) 

wil2 be determined by the e2:tent each language is used in different doaains 
through various neojis of coramunication* 

e.g. specify extent descriptively: never, sometiiues, always 6.3 A ..^ 

test dJ.d not include S 

all these phaa'es USI5 HGII-IiilGLISH LAI^G. uss UIGLISII G 

Da-IAIKS : lYsKIIING SPRUCING ?jiMG iVx^ TliW* LIStMig' SPE^^^^ ^.sWnG ' \i iTIIIG t 



1 Hoiiie 

2 Church 

3 School 

5 Socializing . , • . . . . . , 4. 

6 lleighbox'hood . 

7 f ilxi-TV-radio ' ^ * • ..^..^ 

8 liagazines^ne^^i^ 

9 Otliers L 

(specify) 



on Lang. Test see 5#6, 6*1 



60% -VKt cVi;id<e<> -Vive <5"uarr> School ^S^"^^ 



Mgc.<:arement Instruments p ^ 

The following instruments will be developed or appropriately adopted for- 
use with Guamanian children, 

Frostig, Maraime, Phyllis Ilaslow, D. Welty Lefever and John R.B. 
Whittlesey. Devel opmental Test o€ Visual Perception . Consul t ing 
Psychologists Press. Palo Alto, California. 1963 

Kirk, Samuel A., Jsmes M. McCarthy and Winifred D, Kirk, Illinois 
Test of PsYchoiinR al^t lo Aoil ities, Universi4:y of Illinois, Urbana, 
Illinois. Rv;vicccri:jTtLc-r, ?.963. 

Peckens, Russell G. Draw/jag-of -a-Man Scale for Guam. University 
of Guam. ^ Agana, Cua:n. 1370. 

Thomas, Carol. Primajry Lan&uage Test > (Chamorro Form; English 
Form.) Territory Department of Education. Agana, Guam. 1970. 

Wechsler, David. Wechsler Preschool and Primary Scale of Intelligence . 
The Psychological Corpqration. New York, H.Y. 1967. 

"Chamorro Language Test" zo be developed. 



Data Collection Procedure s ; 

The Primary Languag e Vest (see atuve) wfll be used to select participants 
for both the control and experimental groups* The PLT is a validated test 
developed on Guam and Island-wide base line data will be available June 5, 
1970. The test measures language receptive skills through an active res- 
ponse. Tlie English-Chamorro forms are parallol and both forms are cul- 
turally independent. 

Parents and the potential kindergarten enrollees in the target schools 
will be interviewed by the Project Director ir. August, 1970. The PLT will 
be used to establish language domlttance and eligibility f;>r the program. 
The data fvorc. this tect will also be usad to establish equivalence of the 
experimental and control grcyps in the event that true r::ndom selection is 
not possible. 



(Revised Page No. 38) 



|2££l£ipaLion of Enfilieh.Spcakinf> ChlUlrr-n .n I rhj jdren ^i,.nproftt Privat. 

Participation in this pilot program will be on a voluntary b^sis . Ot the 100 
Guamanxan children selected to participate in the program, Chamorm uill be 
the dominant language of 05 children, and Einglish will be the don,.nant language 
?LncJ 1 J "''^"^'^ language will be determined using the Chamorro- 

English Dominant Language T.st adrainistered to all native Guamanian children. 
This is in proportion to the nutr.ber of such children in these two target areas. 
Children from the lower economic group will be taken on a first choice basis 
and tnsn others if room permits. 

J?!--!^"^""!!? '^w^yf ^ ^''^°?^' ^" ''^^ ^"Set areas do not have kindergarten 
lltrtll' K^^*^"? °! kindergarten age will attend the public schools. One 
tn^J^w J be recruited from the private school staff to participate in the 
tTu yl t J" preparation for the second year of the program when it 

will be a part of the first year curriculum. 





(Revised Page 



Mo. 10) 



I 



I. 
i 



Additional data on the line.He-,,, 

parents an. informally test the comprehension \ r'"'^'' ^"""'^ interview 

the .nstrumonc used for this purpose wiU br. k "^""^V"^ Cba...rro; 

Elementary YESOL procra.n. Same board ^fiStgned for the 

On the basis of these analyses R'i rhiiA 

and 15 Guamnninans whose Jnguagf do^ na'ceIrE 'l^^T'^ " ^^anorro 

cL '^"n"""'^' P"Srum. Languaoe ability wilf'f '''' for 
Chamorro Dominant Lan3ur.se Test. ^ "'^^ ^:sscsscd using +he English- 

'^'^^"^ J''QC Satis factoii ly 

The Remedial Reading Pro^Gc^ Pfln* 

helping children in'thT^^t ™Ste'" Ls' i"'""""' =«-"vc i„ 

The Elementary TSSOL Proiee^ nn^ d • 
■ was designee to provide skill fh'"""^ Enrichment Program. ESEA Title I 
rienced bacUgrouSd fo1 e:r\TaSit'„:rt°"'T;i:'"^^^ to 'provide" mo r'e expe- 
and also capitalize on the children's ow^ 1 ^''''^^^ "^^^ ^"P these facets 
their conceptuali^ation skills " ^""^"^^^ ^« basis fo^ developing 

Although programs of toachin" En-li«», 

the findings reported in Tab fe ?" Fact ^ H '^"^^'^^e have been effective 

in this "^'''"f --"\c^^"g^,,':rth^^"^^^^^ b"in; 

in thxs proposal is a possible solutiof to "he probJe„u 
ii!JSk"and Percent of rh^u^ 

^^^^S^ Children Fr.n, M I L Uia!UHa!gS.o£.iLOOO^^ 




LEA Enrollment T/^♦.-.1 ,.t , 

,^::^J,X« .percent .ro., 

" • ■ than 000 Families with 

AGAT .9, """^ I'^^^Pc. 

TORRES lit 268 

P.vICE 1^224 33; 33/ 

27% 

TOTAL CUAM 21.753 2 945 

' 15% 



♦Figures should be consiH<:r«^ i , ' " 

-a.. Oau for aU ^ts^lZ^^^l^^i;^^-^^^ .a^iXy si.e on 



ERJC (Revised Page No. 5) 



b.U If not included in survey, how was student's language doainance 6,4 1 2 
detemined? X II ' 11 2 



U-Sir HIT 

1 - inferred by use of surnaiie 

2- established \sy formal testing of students * il r 

3- assessed by infomal means (specif^ how) p » T CL a .a C 
4.-not mentioned ' ^ 



IIS 



6-5 SpcxQllnguistic Survey includes! (checl: all that apply) 6.5 
An analysis to detenaine if an interlanguage ex .sts 
in the comniunity, (e.g., a laixture of two If iguages 
which serves as a single systen of comunicaoioa for 
a groiqp of people). 
1-yes 

0- no . 

Attitudes to\;ard maintenance or shift: 

6.6 Il-arr parents ' attitudes toward maintenance of cJrAd'^ 6.6 
N-SfT in particular domains of use or complete shift 

to English 

1- yes 

0- no 

6.7 SSir parents* attitudes toward their children's learning 6.7 

of the N^-arr language 

1- yes 

0- no 

6.8 Children's own attitudes regarding tlie second language 6.8 
they are learning and the speakers of that language 

1- yes 

0-no » 

6.9 If not included in surv^ how were parental and/or 6.9 . j^. 
corauunity attitudes tovard K-aiT maintenance ' 
detemuned? 

1*-will not be assessed 

2- will be assessed, method nojr specified 

3- has been or vail be assessed by netliod other tlrnn 

sociolinguistic survey (specify how)_eoinmixni±y..aid^. int^-^iewed & dis-. 

cussed goals of p- m 
voluntary admissio, . > program 

6.10 1-After sociolinguistic suivej'^ is made, how does it influence 6.10 i 

program? (specify) (e.g. transfer or maintenance instructional 



0-K^?ioned selection of students for project 

7.0 STAFF SELECTION 

7.1 Linguistic background of project teachers, by nicaber in each categozy:(ist vear) 
(indicate non-English language in each bo::) J' ^xsTi year; 

i all are ✓ o / 

ChSlrro ) Languaso dominance not sRecified (if any infomation is not 

speakers ^ specified specified, cross out that 

? ■ Final Sval^*^ ^"^^^^^^^^ whether monolingual or bilingual heading and complete the 
July, 71, p. 17 °^ 



6.6 



6,7 



6.8 



6.9 



a group of people). 
1~yes 

0- no 

Attitudes toward aainteamnce or shift: 

II-SIT parents' attitudes toward naintenance of child's 
N-HH in particular domains of use or conplete shift 
to English 

1- yes 

0- no 

H'rr parents' attitudes toward their children's learning 
of the N-arr language 

1- yes 

0- no 

Children's own attitudes regarding the second language 
they are learning and tlie speakers of that language 

1- yes 
O^no 

If not included in survey ho\f were parental and/or 
coiautmity attitudes toward K-EliT naintenance 
determined? 

1- will not be assessed 

2- tdll be assessed, method not specifdbed 

3- has been or \dll be assessed by nethod other than 



6.6 



NS 



6.7. 



NS 



NS 



6.9. 



sociolingxxistic survey (specify how)^ 



jr^aldaa. interviewed & dis- 
cussed goals of program 
voluntary admission to program 



6.10 1-After sociolinguistic survey is made, how does it influence 6.10^ 
program? (specify) (e.g. transfer or naintenance instructional 
programs) selection of students for project 
0-not mentioned r . j;^)^ t>or>i*^an+ TcST 



7.0 STAFF SELECTION 



all are 
native 



7.1 Linguistic background of project teachers, by nu^^ber in each categoiy;(ist year) 
(indicate non-English language in each bo::) 



_ Language dominance not specified 



Ghamlrro < J Mother tongue not specif ied 
speakers y not specified whether monolingual or bilingiial 
Final Eval7*=^ 
July, 71, p. 17 



(if ai^ information is not 
specified, cross out that 
heading and coiaplete the 
rest of the chart) 



I IT E Dom, 
NEMI 

II E Dom 
•EMT 

E Dom 
^KEMT 



A->iIonolinf^^ _ B^Blling iial 



..2 



4 teachers 



7.1 



I aJi- k. 

I B.iJ. Ji- 
ll A ..,Z^ .33 

II B _ , 
^1 A H. _ 
Hi B 



A Total HiEiber 
llonolingual 



B Total limber ■ 
Bilingual 

.4—03.9-8 ter teachers) 



A 

B 
N 



Total I!ui,;ber 
of Teachers 
N ._$.il^sreed teachers 
C ' 1 1 ^^ 



ERIC 



page 6 



Xerox 
p. 53 



7.2 Lln puistic bn nk pround of nroiect aide n or ^araorofoHf^ionalgt by nunber; 

Cindicate non-English language in each bo"^ 

• L anguage dominance not specified 

^ ^ ^ I'lother tongue not specified 

oont. ' 



JJot specified \Aiether monolingual or bilingual 
A Nonolingual B Bilingual 



(If any information is not 
specified, cross out that 
heading and ccHi?)lete the 
rest of the chart) 



7.2 



No. 



I N*£ Dom 

II E Dom 

II E Dom 
1 N-ELiT 



A Total Nuinber 
Monolingual 



6 interns 
2 aides 



2 Interns 



B Total Number 
Bilingual 
6 Inter ns 
2 aides 



N Total Number 
of aides or 
paraprofessiomils 

10- 



I A 






I B 






II A 






II B 






II-A 






IFB 






1 


A 






B 10 


Iss 




Ni£ 




dom. 


lang. 


of staff 



given as Chamorro 
P. p. 22 23 



7.3. 



7.3 T.flp fniapft(8) used by bilingual teachers; 
(llark all that apply) 

1 -Bilingual teachers . teach in only one langiJage 

1a-BUingual teachers v*o teach in only one language teach in their 
dominant language, wtieiher that is their native or second language. 

Bilingual teachers vho teach in only one language teach in their 

native language: 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant language 
1-0-not specified 

(^Bilingual teachers teach in both their native and second language, 
[inf) regardless of which is their doainant language. 

0- langviage(s)uBed by teachers not specified 

7.4 Language(s) used bv bi i;»T'r"»'' parap rof easionals ; 7.4 2 

(Jlarlcall that apply)- 

1 - Bilingual aides instruct in only one language 
1a-Bilingual*- aides who instruct in only one language teach in 

their ^nmtnant language, whether or not it is their native lan|uage. 
rxS^r^^Hho ina^xct in only one lunr. tccch in their na^ lang. : 
r -only if native Icngucifio is ..Ico thuir dcrdncjit l;j.if:^.-f;e 
•' . ..vv.r. if iir.tivo language is not their douinant language 
1-3 not specified 

(inf ijgjujj^ingual aides instruct in both their native and second language, 
ret^ardless of which is their dominant language. 

Cent. p. 37 

O-language(s) used by bilingual aides not specified 

7.5 Cultural affiliation of tea chers, oides. pr^^^p-t director and eyaluatoys ly. 
numberllnd percent Qlark all that apply) Specify cultural affiliation. 

A. Teachers ^ (tj^Sn^^"' ^ ^' Director D. Evaluator(s;:io. 



HE Dec ul ~ ~ 

■ : i n^E il S 

r, « ' I 1 A 

II E Doa j _ "Tr* Tnr, 

1 N-s?r ! 2 interns • l-^ ^ 



lijLSL 



' N Total Number. 

A Total flvunber B Total Number of aides or dom. lans. of staff 

Monolingual Bilingual paraprofessionals given as Chamorro 

6 inter ns 10- P. p. 22 23 

2 aides 



7,3 T.anfTHB pefa^ used by bilingual teachers ; — P . ■ - 
(llark all that apply) 

1 -Bilingual teachers teach in only one language 

la-Bilingual teachers vdio teach in only one language teach in tlieir 
Hnminant. language, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native lang\iage: . 

lb-only if native language is also their donmant language 
1c-even if native language is not their lomLiant language 
1-0-not specified 

/^Bilingual teachers teach in both their native and seco-d luiguage, 
(inf)' regardless of which is their dcaalnant language. 

0- language(s)TiBed by teachers not specified 

7.4. Tan^yiin^p fp) used bv bilingual ai des or paraorof essionals ; 7.^ 2 

{liarlz all that apply) 

1 - Bilingual aides instruct in only one lang-uage 
la-Bilingual aides who instruct in only one language teach iji 

their dominant language, .whether or not it is their natrve lan^e. ^ 
^lingurl aides who instruct in only one icnr. tccdh in their native lang. . 
r -only if ntitivc laiguc^f;o is -Ico thoir dcriincnt l.^gu-ge 
- . ..v..r. if nr.tivo language is not their doiainant language 
1-3 not specified 

(inf]j^Bj lingual aides instruct in both their native and second language, 
re<yardless of which is their dominant language. 

Cont. p. 37 

0-language{s) used by bilingual aides not specified 

7,5 Cultural affiliation of teachers, aides, prelect director and evaluators by 
number and percent Qlark all that apply) Specify cultural affiliation. 

A. Teachers No. % /B. Aides ^No. % C. Proj. Director D. Evaluator(s)No. %^ , 

(& interna/ ' -^"^ 

Chamorro 4 Chamorro 9 An«lo 1/3 fjill_iime 

— — — — evaluator 

English 2 Filipino 1 Anglo (inf. Chamorro J. 

■ — — ~" rrom name) 1/10 full time 

evaluator _^ 



0-not specified 



ERIC 
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7.6 Selection ^fJId^KT teacIierAlroa Jpcal^oEE^^ pace 7 

O^Vt'specified " 7.6 Ho. f> 

HuBiber of H-aiT progran teachers from local comunity Jb^ XOO . 

and % of total K-]2iT teachers. 

teachers *are recommended by school administration, see 7.8 

''.7 Nmber_andJ[rop£3^^^ '7 frj 

cxatural3j^^^^ ' B lo" 'lOO 

indicate specific percent on the blan]:, or *^ 

if specified descriptively, 

. ^ ^ 1-f ew 

A - teachers g-soiae 

B = aides 3-.nany 

4- most 

5- more than half 
0-not specified 



no. 's 



1,2, 9, 1 9, i8 

oi, I'^ikV -v-» S 



(over) 



7.8- Teacher Qualin cations - Training prior to project 
TliidYcrtc manber of teachers vrith each qualification, 

. if given) 

n.s. -qualifications not spcified 

0-previous courses not specified ^ , 

1. If teacher must aeet a specified level of l^g^f ^^°^^^°J^°^„*u 

standardized proficiency test of the non-English language through 
which (s)he will instruct 

2. M teacher must meet a specified level of coBmunicatiye corapetence in 

the non-2nglish language deterained by a structured interview 

3. _ _ previous teaching through H-3IT (in country where it is a native 

language, in Peace Corps) 

4. previous teaching in local area 

5. ~ courses in H-52IT language structure and usage 

6. 'courses in K-E literature , xt. t. h 

7. content (e.g. Social Studies) courses learned through lI-iilT 

previous education through, H-3 IT 
9.'^ courses in teacliing SSLi^. ^ i^^g * skill in teaching ESL 
lo: courses in methods of CesSfiti^'^-EnT langlfegS ^ 
ll.ini courses in methods of teaching content (e.g. nath)in 

12." certification in ESL 

13« "I'certification in teaching N-aiT 

U. cross cultural courses E. p. 34 

IS..""' courses in the cultural heritage, values, deep culture of N-an 
l6.^„_other qualifications, specify 
19 BA in elCTi, education 

18 at least 5 years experience in teaching In bilinsual environ- 

8.0 STAFF DEVELOPIIEIIT ment 8.1 A 2,6 

B 2.0 

0-No staff training mentioned 
fi;i The, prpiocjt of For 3. For Pcra- , 

§ffli jJ^PJ. i^^ py.of^gsional_3 » 

(laark all that apply) 
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n.s. -Training indicated, but nature not specified 

1- English as their second language ^ 

2- The teaching of English as a second laiiguage__^ 

3- X as tlieir second language^^ ^» ....... . 

4.-The teaching of X as a second language_^^ . 

5- lIethods of teaching other acadeaic subjects 

6- iietliods of teacliing other academic subjects 
in X language .ilQ©..fif. J^iUJ16y§A AGft^^ 

p. 22 materials 

8,^ Stabe,d noals of teachej* traininr: are; 8.2 5 



^10 



Students 



4Hjiost 

5-more than half 
0-not specified 



7.8' Teacher Qualifications - Training prior to project « i/2!9,19,<9 

tlndVcate number of teachers v/ith each qualification, — ■ ■ 

if given) 1 - t\ t-uV>r3 

n. s. -qualifications not spcified 2-4 ^o^^^^ 

0-previous courses not specified . q^^'^ivv^^s 

I. U teacher must meet a specified level of language proficiency on a 

standardized proficiency test of the non-Englieh language through 
which (s)he will instruct ^ x « (over) 

2 H teacher must meet a specified level of comraunicative competence in 

^ the non-English language detenained by a structured interview 
3.__ previous teacning through N-3IT (in country where it is a native 
"^language, in Peace Corps) 
^previous teaching in local area 

5. 3_courses in 11-311? language stractiire and usage 

6. courses in K-E literature ^ 

7. !rZ content (e.g. Social Studies) courses learned through K-iuIT 
S/^ T^any previous education through .K-3IT 

9.11_courses in teacliing SSLw^^^^g^^^ oj^ll teaching ESL 
lOrj; courses in methods of ^acfilng 1?-HliT mgUag* J 

II. _ J courses in methods of teaching content (e.g. loathjin N-^iiiT 
12/]^_^.ce3rtification 3n ESL 

13/""" certification in teaching N-SIT 

U.I^r.cross cultural courses p. 34 

15, '-. courses in the cultural heritage, values, deep culture of N-aiT 

16. ^ pother qualifications, specify 

19 BA in el^. education 

18 at least 5 years experience in teaching in bilingual environ- 

8.0 STAFF DEVELORiElIT ment " 8.1 A 2,6 

B 2,0 

0-No staff training mentioned * 
BIbI ?5lg. project j^s_o^^ A. For B. For Pcra- 

and^ /or parap^of essipngd in the folloydn,^ areas :Teaphj5rs profossioiials 1 
(laarlc all that apply) 

n.s. -Training indicated, but nature not specified 

1-English as their second language ^ , ^ , ^ 

2«The teaching of English as a second language_^^ , X 

.» 3-2 as their second language_^ ^ ^. ' 

^--The teacliing of X as a second language ^ 

5-lIetliods of tx^aching other acadeaic subjects 

S-iiethods of teacliing other academic subjects 

in X language .Ji£|e.^Qf^^lWjlSU£U-_ij^ JL^^., 

p. p. 22 materials 

8.P state d ^oals of teacher trainliTc; are ; 8.2- 3 J 5f8>lQ Students 

' -I N-EME II EM 

1- Undfirstandin:r of socio-cultural valued and pinactices 61 . ' X ^ /^^^^^ ^ 

2- Cr OSS -cultural trainii^' v-^» P»12y 

S-'Sensitivity to ethnocentx*icisia and lint-uistic snobbex^^^ 
U-Axrareness oi the social -exuotional development ol 
5-Sirategies for acccMnodating the difl'erent leaminc 

styles of 



6- Stratec;ies for cocnitive development of - 

7- Strategies for reinforcini, the self-este^I o f 

8- Methods of cross-cultural teaching or teaching the 
^icultural^copiponent 

9- Foiiflulation of pupil perfonaance objectives 



ERIC 



30-Method8 of evaluation of pupil perfonnance objectives 

List specific sourses if given, (or Xerox and attach) 
9^. Xerox P. Pt23 






Teachers* 



QUALIFICATIONS: B. A, degree in Elementary education 

At least 5 years experience teaching in a bilingual 
environment 

Knowledge and skills in teaching English as a second 

language 
Native command of CHamorro 

*AJ jR DUTIES: 1. Teaching responsibilities— Kindergarten 

25 hours a week, (double session) 

a. Overall instructional responsibility of 50 
chlldren__lo cooperation with 2 Interns 

b. Oversee instructional lessons of interns 

c. Demonstrate teaching techniques to interns 

2. Preparation for team teaching — 3 hours 

a. Ev^lii^ie daily activities 

b. Wo^k^ out daily program with interns and aides 

c. Review lesson plans and techniques 

3. Inservice Training—Approximately 2 hours per week 
a* Use of SEDL materials, under guidance of 

Program Coordinator and SEDL Consultants 
b. Video taping, critiquing and self -evaluat ion 
Confer with Program Coordinator and Director 



Intern Teachers 



QUALIFICATIONS: 



Junior or senior standing at the University of Guam 
Recommendation by their College of Education advisor 
Previous experience as a teaching aide or substitute 

teacher 
Native command of Chamorro 

Participation in preservice training program 



MAJOR DUTIES: ' 1. 



Teaching responsibilities— 12^. "hours a week 

(under direction of Master Teacher) 
a. Work with small groups in areas of competencies 
Observe Master teacher at least 1 hour a week 

Preparation for team teaching — 5 hours a week 

a. Evaluate daily activities with staff members 

b. Plan next day's program with other staff members 

Inservice training — 10 hours> a week 
a. Use of SEDL materials under guidance of Program 
Coordinator and SEDL Consultants 
Attend University of Guam courses for degree 
requirements. (6-9 hours a week) 
Attend D. E. Kindergarten meetings as scheduled 



b. 



♦Teachers are regular Government of Guam employees* 
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Five- Year Pra;-.) Ohjccti vcs 

The KliK'Icnt tar{;et p.i'oup will i> {{iOi.t^ r liloracy in Chamorro '.li.-iii Ihc 
maJcIicd KJ oi'p. 

Tho sUidcnt Uirgol f,r(Hii. will hnvc: a <-ompara!»k' literacy in l-:»i-]is!i v.hcii conipareJ 
l<) stucJcnls in a niaiclKcl j^rojji. 

iJy Uu; end of five- years llu- shulciit tajjii-t c.Knip's lU-cciinpli- hmciil level will 
correspond witli their jneMal a-r :..s (irU-nnined l,y ni.i)rc.pri:ite tesln,u ii.slrumciils.. 

Cuaimninnj; will cxprer.y a pride iu their l:nij;ua;'e, hc-iit'i-.e and eiilliin.-. 

n>o,biljii{;i.al pru{-:r.-4m will ho (.pc raliowal in iirades''-i.--'l in the taii.ot selioolt: 
for approxinialoly {,00 sludoils. 

'Jlic nature and extent of the l)il)e;>!:il cm rieuli'.m v,il) luive he.en dclej iuined and 
approj)riate inaleriaKs will have hern d'. vcdupfd. 


' Staff development: P.y Uic bc-jonniii;'; of the (iflh year thr nu.jcct will he staffed 
with a pro-ram eooi-diijalor, cij;h( maslir K-.-(di' rs, Iva i'.ly iiilrrns, and Iwouty 
aides, 'iTic pro;; ram coordin.i!,.)- \.il! 1.,. a eerlified tcuhc i- with adu.ini.siraiive 
CNperienec. M.-.-.ter tcacliers will ho eorlified umI have had teachi!.;- oxiK iien.-.- 
; ill a bilin{;urd seUinj,. Interns and aiih v.ill have at lei'sl junior standin- at 
! the in)ivcrf.itv 1< vol. " 



(a) Fii\st, second and third year master teacliei'.s will have complcl. d 
a naslcrs Octree piogrnm in early (dnldhoocl/clenuntary education 
with cnijihasis in l,ilinp,iial educalion. 
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(b) Hy the end of the five yi-a) .-;, nn Kn-Jish-siK-nkin'- staff will have 
. nia.'-.tered :;hamoi-ro, 

(c) Throu'.'.li staff develoinncnl pro;,ranir; eon.'.ir.ljnj; of \!2 ela.';sro'^n^ 
instruetion and 1/2 uni\ersit\ v.ork, the fii.si >car interns will hnvr 
completed recinirements for eertifiealion. Al least Od percent of 
the first year intern;; will bceonie ma.Mer loaeners in the next phase 

of the projjram. 15y the end of five years, Uie program will have (r::incd 
at least ten master toaehcrs, 20 i^ilenis and 20 aides. 

First- Year Pr oirr ani Objectives 

By Aupist 3],- 1070, a bilino\ial projr, am wll! be operational for 100 ehildren in 
the kindcrf-artcn programs of tlie two tar^i-l .h IiouIn. The pi-oj.rain will bo staffed! 
witli a project coordinator, two master teachers, four interns and four aides. 
Component objcetivcs follow: 

PI. 
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8.3' Methods of Teacher Training ; (Mark all that apply) 8.3 1.3.4. 

1- cox2rses 

2- experiential, teaching supe3rvised by master teacher see Xerox to 8.2 
3^vork8hops where teachers offer suggestions to each other 

i-use of video-tapes of teachei^f or feedback on how th^ are doing 

5- cross-cult\iral sensitivity training, t-^-groups Xerox Oont. p.3a,31 (over) 

6- interaction analysis (e.g. PlanderS system) 

7- ^ther (s?ecify)^^verslty training 

o 

8.4» Project i3roy_lde_B ^released time to_ teacher s and paraproffe^lon* 6.U not re leased 
als for .loint lesson planning ; 1-yes 0- not mentioned time — after 

' — school 

8.5 Pxo:iect provides for paraprofessionals to receive cours . e, cr iB dit 8,5 . 1 . _ 
toward eventual certification : 1-yes 0-not mentioned 

How? (speciiy) f^"^^^]^" ^^"^ te ach half ->tlme and continue educa- 

tion half-time, bee Xerox^ to" '8 • ^ , 7.1 

8.6 Paraprofes.sionalVs role ; 8.6 ^>5 

1 - teaching whole class 

2- teaching small groups 

3- tutoring individually 
it-clerical 



5- contributing to J;)ij\iltural component , 

j^Q^ ^ plaifnext day s program with ot her staff membe rs Cont. p. 53 

6- liaison with parents 

8.7 Training f or project teachers, an dDarapro f essionals is^ ^y^to; 8.7 A 1.^ ^ ^ 
(mark all that apply) A for teuchers B for aides B l|g > ^ 

0- not specified * 

(3>University faculty ^J^^ {^H/^SEDL consultants 

2- project's Master Teachers ^ ^ jf 

3- project's teachers / 

^pOther (specifjr) / 

Igyprogram coordinator "TT' ^TT" no. % 

8.8 l^ber and Pr ppprtipn of, persp i mel giving t eacher training wh o 8.8'' 2 1 

1 - bilingual y 3-^ 

2- bicultural/ 2 out of 5 

• 3-N-EliT (specify background) 

8*9 Txtiining is provided: 8.9 Jii? 

1 - during a suinmer session 

2- dxiring the academic year 

3- other (specify) 

8.10 I^rtept, of traipin^; 8.10 i^^^ 

B (ixidicate no. of hours) 135 ^ nrs 

Al-approxiiaately equivalent to a 5 ^'®<5ldy 6 ^ 

college course 6 monthly 7 

2- more than one course aides 7 ] bi-monthly see Xerox 

3- *less than one course teachers ^.l 

i^-other (specify) every 2 wks, special 3 hr. session with 

^ . coordinator ' no. % 

8.11 NuBber ap_d Prpppr,^^^^^ of teachers attending training: 8.11 7^ 

or: if specified descriptively, indicate: 
O-not specified 6HDiost 
1 -100^ 7-inany 
2-«iore than 75% 8-f ew 



ais Hoir ^6mi laSSaa Zimmil^ I-^^^H JJ- uut iuuu^xuxiuu school 

8.5 Pro.lect , pr_oy; lde p for paraprofessionals to receive course credit 8*5 i — 

toward eventual certification: 1-yes 0-not mentioned 

Inter^^^^ will teac h half-time and continue educa- 

How? Upecifyj half -time. be e 'A e ro x to 8.5, ' 8. 3, 7-1 

816 Parai^rof ess ional's role : — 

<> 

1 - teaching whole class 

2- teaching snail grcj^ps 

3- tutoring^ individually 

4- clerical 

rfect^^d^^Y^^/ogyJith other staff mei» bers Cont. p. 53 
6-liaison with parents ^ 

8.7 Training fo r pr".1?C'^ t eachers an d p.ar&P.rpi:figM5B & l g . 1 8 g ive n to * 8.7 A l^^ ^ 
(aark all that apply) A for teachers B for aides BJi^S^y ^ 

0- not specified 

(J>University faculiy _2L 
2-project's Faster Teachers 
3*project*s teachers 
^ther (specify) ^ 

Ig^proKram coordinator a 

8.8 iumber and Pr oportion of personnel g^iving. t eacher tr aining, who 

1- bilingual V ^ + ^ c 

2- bicultural> 2 out of 5 
• 3-N-aiT (specify background) 

* 8*9 T^^inin g is Drovided : 

1 - during a summer session 

2- during the acaderaic year 

3- other (specify) 

8.10 Sztent of traini ng: 



(f§)-SEDL consultants 



no. % 



A 1 -approximately eqiiivalent to a 
college course 
2*^ore than one course 
3-less than one course 
A-other (specify) 



D (indicate no. of hours) 

5 .2JirSi;eeiay 

6 monthly 

bimonthly see Xerox 

to 7.1 



8.9 JilL 



6 
7. 



for aides 7 
for teacher'i^ 

every 2 wks, special 3 hr, session with 
— - — — coo-t^dinator , no. 

8.11 Number and Proportion of_teachers^aJbt^din^ 8.11 Jj^ 

' * Vr^: if specified dbscriptively, indicate: 

6- ^ost 

7- inar^ 

8- few 

9- other (specify)__: . ^ 



0- not specified 

1- IOOJg 

2- Biore than 75% 
5-1-2455 



9.0 TEACHERS^ ATTITUDES 

9.1 Teachers > attitudes, a re, asMSged * (Mark all that apply) 9r1 — 

0- not mentioned 

1- to N-2IT language or dialect 

2- to N-arr students - expectations of achievement 

3- to N-HiT culture 

4.-prior to participation in bilingual project 

5-after project training , ^ , . ^ (by audit) 

(Rafter participation for a period of tiiie in project ^ 



7- through a questionnaire 

8- other (specify) 
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10.0 STAFF PATTETi^IS 



10.1 Staff jp at^e msi (aarl: all that apply)l0.2 Staff: , 10*1 i — 

0- not specified 1-bilingual teacher 1,3 A 

1- tean teaching 2-SSL teacher 10*2 ... 



2- cluster teaching 3-bilingual coordinator 

3- 3hared resource teacher ^-^ides or paraprofessionals ^^^^2 
^-other (specify) 5-consultant psychotherapist 

or giiidance counselor 
6-other (specify)_^___^^ 

. 25(Cont. 

10*3 Average nu;.iber of pupil£Li?g£> plfAs- '^•-^ 

0-not specified 

2 

10,4, Average^n^^ ' 

0-not specified P. p.32 <^1 intern teacher 

^ 1 aids , , in ^ 2 ^ 

10.5 ^.^x^g.^.jm^.ex^sJL&'M}:^ or h-rlineiTnl ffirtfta ira:.paxa^ ^^-^ 

2rp/esgiong^^^ .cias ^ 

0- not specified 

10.6 iipeciaLadAe_t^^^ — ' 

' Ls«-given: 

1 - individually bys 3- teacher 

2- in sinall groups 4-special remedial teacher 
0-not specified 5-paraprofessional 

6- parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 INSTrOJCTIOKAL COIjPONEHT - DUllATIOII iUID SITEIIT OF BILINGUAL COJIPONSNT 

11.1 Duration of Bilingual Education (policy) I II 1^1 

ll-aH language will be, paintained in prog?5e* 'DOi: £ DOl iiOil 
(mrlc all that Ip^ly) * ^^E^ir nJS UEi-iT 

0- not specified ho\r long 

1- as the alternative language of learning 

for as long as desired 

2- as the nedium of instruction for special .^2.. ^-.-2.- .2... 
subject letter (e.g. cultural heritage) 

3- only for the length of time necessarj'^ for 

the acquisition of sufficient English to ii i T o 

periiiit learning of acad^iic content at an 11 ^ . — 2 

acceptable level in English --2 

III --2 

11.2 How many, J^ears does 2J p j ect^ s^-tote is o2tipol^ for instruc tio^^ 11.2 — . 

fpV|lr2 ttopP^^i,, R-??nL tp^ continue? 

***** * n 

0-not mentioned 

if for a pacMcular nuraber of years i 
123^06709 10 

FR?r (if specified in teiT.is of a condition, please state it - 

e.g. "if a child begins learning in il-EtlT and English in Pre-K, 
N-lIT instruction should continue through high-school") 



C^not specified 

2 • 

10.4 Ave raj^e. nym ber of aides^ o_r p^^aprpf egslgBals^ peiL cj as^: 10.4 

0-not specified ?. p,32 ^1 Intern teacher 

^ 1 aide , c 2 

10.5 AyiByit5g.j]H^lb.ej^ (or r a i > 10* 5 

prof es^jjDi^^ jclas : 

0-not specified 

1 5 

10.6 ^eiJia^aide^^^ 10*6 * — 



is^^iven: 

1- individ\iaily by: 3-teacher 

2- in small groups 4-special remedial teacher 
0-not specified 5-paraprofessional 

6- pai^ent tutor 

7- older stxident tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 INSTrvUCTIOKAL CajPONEKT - DUIUTIOII iillD SITSIIT OF BILINGUAL COIIPONEKT 

11.1 Duration of Bilingual Education (policy) I II Hi 

H^aiT^ laj:iguag.e vall^ be laajjity.^^ .E3 DOM £ DOi £ iiOIl 

Tmrlc all that applyT NEMT Et^S IMJP 

0- not specified hou long 

1- as the alter*iative language of learning , 

for as long as desired 

2- as the Bediuii of instruction for special . 2- . 2 . . 

subject imtter (e.g. cultural heritage) 

3- 0017 for the length of tine necessarj'' for 

the acquisitjon of sufficient English to 

periait learning of acadenic content at an 11.1 I 

acceptable level in English II -.-2 — 

III 

11.2 Hovf many^years does J'^p^ecv s tate^ is, p2 tif^. /P?l Jas tJJlPAioA ^^^^ 5 

0-not mentioned 

if for a pa^icular nurabev of years t 
1234^5)6709 10 



(if specified in terr.is of a condition, please state it - 
e.g. "if a child begins learning in il-aiT! and English in Pre-K^ 
K-EilT instruction should continue through high-school") 



Duration of Bilingual Education (in practice) (llark all that apply) 

11.3 Second laiiguage learning is introducea in which grade: 11.3 I _JA.. 

codVr C^" K.A. Tif no Hif) IJ . .JA . 

for each groin II.A. Pre-i: K 1 2 3 4 ? 6^ 7 8 9 10 11 12 

i n-a DOh ^ X . — _ 

IIEDOu ... X 

Ill w Doiyi/m.rr . . • • • • 
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flaM for ih* Second Y<» r of Operation 
A. Expand Vertically 



10. I- 



Thm Dlan. for the second year include vertical expanaion. 

liS Jlndergarten student. -Ill -"^'-Vj^VHSutiS 
flrat grade and a new set of 100 'i??;'!! 
lito the kindergarten progra-. ?«e tejichlng «od.l will b. 
a certified teacher (locally funded) and a teacher 
tn tlch classroo. of 25 children. The first grade children 
iul fttenS r?^ll-day session while the kindergarten 
classes will be in two Zjsjtour sessions. 

B. Increase fisphasis on Home Tutoring 

Co««nlty development aides will continue to ••j^^'J**'"' 
hUZln the school and co-nunity, with «ore «.phasl. on the 
home tutoring phase* 
C Increase Econo«y and Efficiency In Staff Development 

consultants « 



erJc 
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"ProM'em at the indicatg^,.fi£ade. leyel;...liiidic^ 

— *bO T^notN gradoB ' .. U Voc. 

code: (if no Ii^)iaentione^ .1*3 4-6 7-S 10-12 13-c611cgG training 

I jx)ri 

II .ll-iO-.i - ji2T?'** — 

Xl]. >DOil/NEiiT'.j _ „ - ... — 

code: 13=College or Universitj- (Other professions! training) 11.4-1 „ .<? — 
lit^Federal, State, or Private Vocational 36b training _ 

11.5 Secppd. languMS. leaffiin^ilq?. m glish^d.opmmt AWenAs. ±3. * ^ ~r 
projected through ^ade: 

00 if 0 not grades 
code: no SirT specified 1 2 3 © 5 6 7 8 9 10 11 12 

lit K-aff/E Doia n _ i. — 

11.6 Learning in their native language for Hon-ai^lish, dcminas^^^ 11.6 ^ 

studenjtp is^wqjecj^d, jtopugh grade; 

0=noT specif iWci-ade 1 2345678S101112 

11.7 Tlie amount of instructional time in and thi'ough their native language 
per day for II-ELiT students who are N-E dominant is: 

code: 0=not specified uPiaath s = science ss = social studies Cont. pp.33, 3^ 

11.0 11.9 

mn. per day Total Mn. per Subjects taught % of time per day .of 

of instruction day of any in native lang. Inatructioli 

Xerox 1 . Ac*^ 1 . ^.bis^ j- - — ^J— 

Cont. 2 •.,.„,„.._ ^% 

P.IO 3 I ; ■ 



5 
6 
7 
8 
9. 
10 



6 

7 . 

i ••••• t^^. 

■ ■ Tib 

■ ■ 1 



...... . . - . J -J ■ 

11 ; . „ , 11 • H 



12 



.12. 



11.10 Tlie amount of instructional time in and through their native language 
for iI-li!T students who are English domnant is: 

code: 0 = not specified I!. A. = not applicable, no H-EilT, E doa students 

ia.n. per day Total IKn. per Subject^ .aught % of tijae per day of 

of instruction day of any in native lang. instruction 

frei: hrs. .2? hr s J.l. 3 A .See Xerox ^ k „ 5Q - . ,. ^ 



1 5 
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2 
3 

^ - -5 

5 I.. 4 i| 



11.5 SiPpjisL laiigUMe learning for jlhgXX^KJ^Sfi^^^P^. AW.e.ntJL J-J. 1 1 • 5 I?- — 

*'"*00if o'not grades 
code: no 2IT specified 1 2 3 ® 5 6 7 8 9 10 11 12 

II a;T ■ _ ^ ^ 

llLN-afr/E Dom ,„ „ 1. — 

11.6 ?<eayfiijag^ in their native, language for Hpp- j^ii gli^ji. dminant 11.6 fi 

students is, projected through, grade. t 

0=nVt specified/ciade l'^ 2 *T 4.' 5 "6 7 8 9 10 11 12 

11.7 The amount of instiaictional tine in and through their native language 
per day for N-SiT students \/ho are N-E dominant is: 

code : 0=not specified nFioath s = science ss = social sttidies Cont , pp . 33 > 

11.7 11.8 11. 9^^ 

iiin. per day Total l-Iin. per Subjects taught % of time per day of 

of instruction day of any in native lang. instructicli * '* 

^ssisk^m,^. insJimc-tj..2E Jai?pugji.M^ 1 

Xerox 1 i....3..Acs^ : ^-2 O ^,.72i 

Cont. 2;. .2„.. — 

p. 10 3 I .., I 

6:i:iij:::::::.j::i::..ii:ii:::iii:i:::j.... k., 

7 .7. ...... . J 

8 * ' ' * j......--. • ■ -g- ^ 

9..vs.['i]"'^v^v.7.y.7^\'.v.'.'.i'.y.'.\i //.'^[iy.^y.y."v.'.'.'.'.]'9.'.[..'.i..~^. 

•JO * " . ;ip. . ............ : 

11 5ll'*l*!l'l';""!!!!t'"^^^ ""^"'^'I'^^ 

12 ...1.2...... 

11.10 Tlae amount of instructional ti^ae in and throvigh their native language 
for iI-ii!T students who are English doiiinant is: 

code: 0 = not specified H.A. = not applicable, no K-ESiT, E dom students 

11.10 11.11 11.12 

Iiin. per day Total lan. per Subjects taught % of time per day of 

of instruction day of any in native lang. instruction 

.tiixfluek.lL-Sir... ....,,jJi^-trRatioA.... ......... .ttoo.ugh.N-ai^^ 

rrei: ; l 3/4 hrs . 2f hrs J 1 3/4 See Xerox ^^.^er K ...5Q. . , ; 

1 ! 2 ' 5 ; ^ ' 1 40 

2 ' ■ ■ * * ! r. ' " ! ! - - ^" ' ' 1 ' 1 ^ '. 1 • - - 1* ^■ ■ • ■ • • ' 

3 ,.. ;. ,. . i3 

7 " ' ' '^Vl' ' [V.7^V/^[V/^^^^ 

8 ' ; ; , * .. V. ;.8 . 

10 ^ '- -^Q 

11 ...I 

'12 J.. ............. . }.12.. ............ J 

"^11«9 *^The evaluation plan suggests tht the core of the program is to con- 
duct instruction about 50-50^ in Chamorro and Snglish* This approach is 
essentially in the program*'* Interim Audit Report^ April 15> 1971 p-7 
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11.13 1-P?P£?fi$i QRerJ<?y - only non-English llother Tongue 11.13 ^^Q, 

s'tudenVs' Tini^^^ N-SIT-EnGlish dominant). En^jlrsh 
ilother tongue students do not receive instruction in 
a second language 
0-no English ibther tongue stiodents 

11.H The ai.ioimt of instructional time in and through their second language 
for pupils who are native spealcers of English is: 



1 

2 

U 

5 

6 

7 

8 

9 

10 

11 

12 



:ode: 



0 = not specified H.A. = not applicable, no English IIT students 



11. U 

ilin. per day 
of instruction 



Total man. per 



11.15 

Subjects taught 
in native lang. 



11.16 

% of tine per day 
of instruction 



tjirpuiLh .ins true tipn ^ , . 




through N-aiT , . . 

'■■■;44»e-k , 50...... ^ 

11 40 












....!.4 ., ■ 

.5...... 

.....j6 .. .... ... 

7. 






. , . . . i 

5 


.... 

1 


r • • • • ■ ■ • ■ ■■■ ■ 


. .. .10. .. 

11 




f 

■ ♦ 
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11,17 Hised^.p,r sjeparate language, usage, by. .te.acher aiid/or aide 
in the ciassrooB (marl; all that apply) 



11.17 



0- not specified 

1 - languages are never i.ii::ed either the teacher, aide or the 
pupil in any one class period; only one language is used. 

2- the second language is used exclusively by the teacher,aiSe 
and pupils during at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period; 
pupils .are allowed to use eitlaer native or second language. 

^-the teacher uses only one language; however, the aide or para- 
professional uses another during tlae saiie class period; students 
nay use either. 

5- the teacher reinforces any conversation initiated by the child 
through the use of whichever language the child has used at the time. 

6- constant switching from one language to another by teacher dtiring 
lesson. 

7- the teacher uses English and the paraprofessional then translates 
the srae loaterial for H-aiT pupils. 

^■°.'JSk^l^fs''!lught m both languaces ^uggesW W^^^^) 



on alternate days. 



Directions given in botn languages. 
Cont. pp. 37,38 
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12.0 ilETHODS OF SECOND LiUIGUilGS TSAOHIHG 

(ilar!: all that apply, soae projects nay use a ccmbiiaation 
of methods) 

1-Audip-liii^ habit skills or behavioral approach. Etaphasis 
on cc^ffAunication. Includes contrastive analysis of sounds 
fim-ltgV in both lammag^ bv teacher and students, student 



12.0 

2a _ 
Cont .p. 18 



1 

2 

u 

5 

6 

7 

8 

9 

10 

11 

12 



i^in. per day 
of instruction 
tlirou^h N-niT . 

2-, 



Total ain. pei* Subjects taught oi ti."t; 
day of ai^- in native lang. of instruction 
instruction ,.. .■torpugli. ^r.^'?. . 



..3-8. to...... 

..5.. 



•1 



»3 
A. 
5 . 
6 

7. . 
8 

.9.- 
.10. 
11 
12 



.50. 

.40. 



11.17 nicied_ or. sjsparate language, usage, Ijy. teacher and/ or aide 
in'ttie 'ciaVsroon (marl: all tliat apply) 



11.17 . ^„ 

.-.^3 Q. 



0- not specified 

1 - languages are nevei-* ui::ed by either the teacher, aide or tne 
pupil in a-ny one class period; only one language is used. 

2- the second language is used exclusively by the teacher,aide 
and pupils during at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period; 
pupils .are allowed to use either native or second language. 

4- the teacher uses only one language; however, the aide or para- 
professional uses another during the sane class period; students 
nay use eitlier. 

5- the teacher reinforces any conversation initiated by the child 
through the use of whicliever language the child has used at the time. 

6- constant switching froia one language to another by teaclier during 
lesson. 

7- the teacher uses English and the paraprofessional then translates 

the saiie laaterial for H-aiT pupils. 

' 0-other (sunaarize) , ^ . ^ ^, ^.*«-«^c+Prl bySEOC) 

•content is taught. in both languages (^c suggeSJeci y / 



on alternate days. Directions given in botn languages, 
■ • Cent. pp. 37,38 



12.0 iSTHODS OF SSCOKD LiUIGUAGE TEACHING 

(ilar!: all that apply; some projects nay use a combination 
of methods) 

1- Audip-lin^^ habit sl:ills or beliavioral approach. Shphasis 
on coraiunication. Includes conti^astive analysis of sounds 
(units) in botli languages by teacher and students, student 
repitition of tapes and/or fluent teachers' model sentence 
patterns until responses are auto^iatic. Stiuctural drills and 
dialogues are systeiaatically presented.* Includes direct as- 
sociation between object and word in second language in a 
sequence of patterns learned in complete sentences. Inductive- 
generalizations drawn froLi exaE5)les. 

2- Transf orimtipnfiLL;^^^^ approach 

kcqv^Ting G^ of the structural patterns or 

graiauatical rules of a language. 



12.0. 



1 



Gont.p.l8 
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2a-inductive -generative approach: through listening to comuni cation, 
perhaps of peers, and attempting the new langixage in situations which 
call for the student to generate sentences - test his understanding, 
(the way native language is acquired) 

Includes direct association between object, picture or action and 
wrd in second language. 

2b-deductive . - the cognitive code approach: through initial formal 

study and analysis of grarnmatical structures, then applying them tlirough 
examples, i.e. answerirg questions, or transfonaing affirmative sentences 
to negative, declarative to interrogative, active to passive. 

S'^GramL iar - Trjanslatipn Ilethod 

Formal study of rules of grammar and translation from first language 
to second. Jtaphasis on reading in second language rather than using 
it for oral communication. 



13.0 DCllIl-I/ilT AND SECOND LAl^GUAGE SKILLS SEQUENCE 



AL-H^ Language Skills Sequence 

(^Audiolingual iiethod: listaning, speaking, reading and writing) 

I II 
Non Eng dom Eng dom 

students students 

A in dom B in A in dom B in 
lang second lang se'Sbnd 
lang lang ' : 

0 = not specified ' ' ♦ 

(Use not applicable (n.a.) if project has no Eng. dom. students^^/^ ■ 

13«1 Second language listening-spealiing 

skills are learned: 

vSXconcurrently vdth doiiinant lanc^-ua^e , ' \ 




listening-spealcing skills X_ ^ 

2- after a specified level of co33Q)e- 
tency achieved in listening-spea!:ing 

skills in dondnant lanr-uage 

3- a specified period of time after 
listening-spea!:ing skills in doninc.nt 

language taxight ^ 

ii-before any specified level of lis- 
tening-spealcing competence achieved 

in c^o::inarit lan£ii?.a;^e ^ 

13.2 lA 1 

13.2 Alil sequence followed: IB 

Eval • ^Listening-spealcing proficiency H A .1 

Design precedes introduction of reading JC. ^3C^ IIB A _ 

* * 2-?veading is taught concurrently 

with listening-speaking skills , 

3-Leaming to read overlaps learning 

of listening-speaking skills 

-4-There is some overlap between 

learning to read and to write ^ ^ ^ 

Cent. pp. 18, 40, 42 

13*3 Listening-spea!:ing proficiency 13.3 I^'v.. .j: 

determined by: ^^.^z,^ 

' Q Q^esisure of listening-speaking HA 

ERIC proficiency .^^ .iL IIB_2_. 
ma^tait* p • 20 2-inf orraal assessment by teacher 



to negative, declarative to interrogative, active to passive. 



S-Gramiar - T ranslation Ilethod 
P^Iriaal stvidy of rules of grainiaar and translation from first language 
to second. Hniphasis on reading in second langiiage rather than using 
it for oral communic ' tion, 

13.0 DCMIl'I/JTT AND SECOND UMGVAGE SKILLS SEQUENCE 
AL-H^' Language Skills Sequence 

(^Audiolingual iiethod: listening, spealcing, reading and writing) 

I II 
Non Eng dom Eng dom 

students, students 

A in dora B in A in dom B in 
lang second lang second 
lang lang 

0 = not specified 

(Use not applicable (n.a.) if project 'has no Eng. dom. students) 

13.1 Second language listening-speal:ing 13*1 IB 1 

skills are learned: HB , .1 . 

v])-concTiiTently with do:.unant lan:;uac;e 
listening-speaJiing skills 

2- af ter a specified level of compe- 
tenpy achieved in listenii^-spealcing 

skills in dordnant lanc:uage 

3- a specified period of time after 
listening-spea!:ing skills in dorincnt 

language taught 

4- bef ore any specified level of lis- 
tening-spea!:ing conpetence achieved 
in CiO^inant lan^v-a^e 

13.2 'ALii sequence followed: 
Eval. ^Listening-spealcing proficiency 
Design precedes introduction of reading 

2- ?weading is taught concurrently 
with listening-spealcing skills " 

3- Leaming to read overlaps learning 
of listening-speaking skills 

4- There is some overlap between 
learning to read and to write 

Cont. pp. 18, 40, 42 

13.3 Listening-spealiing proficiency 
determined by: 

^^easure of listening-speaking 

proficiency ^Jy., 

Cont. p • 20 2-inf omal assesacaent by teacher . 

13.4 Second language reading skills ^13. 4. IB. A. 
are learned: I^^A. 

^concurrently with learning to read 
in dominant language 

2- ^f ter a specii*iea xevel of doninant 

language reading competence 

achievement 

3- a specified period of time after 

IGE^rniiifj to read in doiainaiit language 

(e.g. a specific grade) .-^ . 

4- before learrdnc to rean Ui /Vcinduent 
lanGua{;e 

Reading 1st grade: 250 words in English, 250 In Chamorro 
J SOfo of children read at least 20 books in English/ 

I/-" Chamorro 



13*2 lA 1 

IB 1 
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Non Eng dom 
students 



II 

Eng don 
students 
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A 

dom 
lang 



B 

second 
lang 



A . 

dom 

lang 



13.5 Tieading is introduced: 
ii-individually, \;hen child is ready 

or at a specific time during grade: K 

1 
2 
3 

13.6 Reading readiness is determined by: 

1- test of reading readiness 

2- infonaal teacher assessment 



13.7 Grade level reading is ej^ected: 

1-in first grade 



B • 

second 

lang 




JIB 



X 

T 



X 



X 



X 



13.6 lA }»l 
IB -^f^ 
IIA 1,2 



for most 
for some 



©■in second grade 
3-in third grade 
dpin fourth grade 

5- in fifth grade 

6- in sixth grade 

7- other (specify) 



T' x~ 



13.7 lA 

IB 
IIA" 
IIB 
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13#S Grade level academic achiev^ent (math, science, etc.) in the 
SECOND language is expected: 

1- in the first grade 

2- 'Second grade 

3- third grade 
A-f ourth grade 

5- f if th grade 

6- sixth grade 

7- other (specify) 

U.O Il'ITEGrJlTION OF SECOND LAl^GUAGE LE/iJIING WITH OTHER LEARNING: 
(nark all that apply) 

I = N-E II = E 
dom dom 



13.8 IB 



U.O I 



2, .4,5 



n 2,,, 4,5 



s tudent s s txidents 



1 -Second language learning is only a sep- 
arate subject for English-speal:ing stu- 
dents; the second language is not used 
as a medim of instruction for other 
subjects. 

^^)Second language learning is both a sep- 
arate subject and also a mediurd of 
instruction for other subjects. 

3-Second language learning is always in- 
tegrated with the learning of course 
content (such as social stxidies) or as 
a medium of cognitive development. 

^/^Acadmic content taught in the native 



lancuase is used as tlie^referential _ 



3 



X 


X 


X 


X 


T 








3! 








X 




T" 














13.6 'Leading readiness is determined by: 

1- test of reading readiness 

2- infonnal teacher assessment 



13.7 Grade level reading is expected: 

1-in first grade 

for most If'r^jf ^ 

3-in third grade 

for some (pi^ ^ 

5- in fifth grade 

6- in sixth grade 

7- other (specif^) 

13.8 Grade level academic achievement (math, science, etc.) in the 13-8 

SECOND language is expected: IIB^,.J — 

1- in tlie first grade 

2- second grade 

3- third grade 
4.-f oiirth grade 

5- fif th grade 

6- sixth grade 

7- other Ispecify) 

2 A 5 

U.O INTEGrJlTION OF SECOND LANGUAGE LEAIJUNG WITH OTHER LEARNING: U.O I — 

(mark all that apply) II,2. » ., ,A,5 

I = N*E II - E 

dom dom 

s tuden ts s tuden t s 

1 -Second language learning is only a sep- 
arate subject for English-speaking stu- 
dents; the second language is not used 
as a medim of instruction for other 
subjects. 

/^econd language learning is both a sep- 
^arate subject and also a mediura of 

instruction for other subjects. JL .JL 

3-Second language learning is always in- 
tegrated with the learning of course ^ " 
content (such as social studies) or as 

a mediica of cognitive development. ^ ^ 



/^Academic content taught in the native 

^language is used as the referential 

content of second language learning / \^ A 
(the same concept taught in the native! Icgn. ) 
language is taught in the second V ^ 

language). A-- 

^Different academic content is teught r \t\ 
^in the second language from that which! 1st grade 

is taught in the native language. V X„ f JU- 

0-not specified . — ^ 

6-other (specify) 
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15.0 TilEAH'MT OF CHILD'S LANGUAGE: ^ 

Non Sng« dom. £ng« dom, 

stiidonts 'stijdents, 

A -in don. B 2nd A 

lang. lang. fing, 

1- The child's langtiage is respected. 
It is not corrected, rather, all 
of the child's speech is accepted. 
However, tlie teacher provides a 
model of the standard language 
aiming to\ifard child ' eventtial 

control of the standa.c*d form. ^ X X_ . X^ . , 

2- The child's langiiage is corrected- 
the teacher points out errors and 

demonstrates the standard form. 

3- Other (specify) 

0- Not specified ^ Xerox Gont, 

pp. 10,11,35 

16.0 ilATETJALS 

^G^^^X^Reei6ixng Materials-Types 

Reading Materials are: (mark all that apply) 

1 - Linguistically based 
(llerrill or I-Iiami Linguistic 

rep^iers, ITA, etc.) 16.1 IAJC_ II-X. 113 J 

SEDL material, new material in Chamoixo 

2- Basal readers 

3- Dialect readers 

^-Experience charts (stories 

dictated by children) x 1 X- X 

^6.2 If some reading material is 

thp child's dialect, indicate ho^; 
1 , g it is used : 

1 - Grade 1 16,? lA^^. ' ILU 

2- Grade 2 

3- Grade 3 

4- Beyond Grade 3 
0-not specified 

\ 16.3 The following are techniques and materials used for second lang-uage learnings 

0- none specified - ' 

1 - pattern drills - x 

2- diaZog memorization . . 

3- -choral repetition X x 

Cont. p. 18 V ^ong^ajaes -X- 
^ 5Jprc-ra..nea instruction ' 

6-stories read to children informal qtorv -^L. x 

r AUDIO VISU.\L AIDES ^ 

^ '^-filns, filr;.strips X_ 

\ 8-flannel or magnetic ooards JL- 

[ O 9-realia, graphic displays X_ x 

lERXC 10-records, tapes j;^ , 

^^ ~ ' "!m teriia 11 -listening centers/iang. -reading center JL. ^ 



aiming tov/ard child's eventual 
control of the standard form. .iL, -iL- 

2- The child *s language is corrected- 
the teacher points out errors and 

demonstrates the standard form. 

3- Other (specify) — 

0- Not specified ^ ^ X®rox Gont. 

pp.10,11,35 

16.0 ilATSTJALS 

16.1 Reading Materials-Typos 

P^adinil Materials are: (mark all that apply) 

1 - Linguistically based 
(llerrill or Uiaiai Linguistic 

readers, ITi:., etc.) 16.1 lAJL. 18^ II-X- IIBJ 

SEDL mterial, new ii^sferial in Chamorro 

2- Basal i.J»(|ers — 

3- Dialect readers , , , 

4- Ebq)erience charts (stories 

dictated by children) , X- -X— 

16.2 If some reading material is in 
the child *s dialect, indicate hoy 
long it is used: 

•f-Grade 1 Vo.Z IKj^. IL'^A- 

2- Grade 2 

3- Grade 3 
A-Beyond Grade 3 
0-not specified 

16.3 The following are techniques and materials used for second language learnings 

0- none specified — — ^ 

1 - pattern drills -i— 

2- dia!Iog memorization -~ 

3- choraI repetition -X— 

Cont. p*l8 A-songs/^ajnes ~ 

5Jprc[;ra..nea instruction -~ 

6-stories read to children informal storv -2— 

AUDIO VISU.M AIDES . ^ 
'^-filns, filr:strips ^ x 

8- flannel or magnetic ooards Jt 

9- realia, graphic displays X i 
10-records, tapes "X" 

Interim "u-listening centers/iang.-reading center ^ 



Audit p,5 12Haiulti-media approach 
Experiential * 
13-role playing 
lA-puppetry 



cultural develop 
center, psycho- 
motor sldlls 
center 



. V center -rr- 

1 5- experience cuarts \ A ,]£— 

16- primary typewriter ^ 

17- leaming through direct experience JL. -J^ 
with materials e»g. ^tontessori ^ 

18- activity centers-chosen by child 

19- other (specify) «^ 

Learning outside the classroom: 

20- .field trips X- 

21- suggested TV programs 

22- ^thc>r (specify) 
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The sources of Hon-English materials and textbooks are: l6.4.jL,iay9^^ ^ 

• (mark all that arr^ly) 
0-not specified 

fi^-are written- ^ native spealcers of that longiiage'^gee Research Compon. 16.1 
2-coramex ^ially prepared and published in countries where 

N-E is the native language 
(>iieveloped by the project's own bilingual staff FiOTA^ Xerox Cont. 

(^developed by the staff of another bilingual project (specify which; pp.7,9 

5- developed in conjenction v/ith project parents SEDL. 

6- developed by or with members of N-MT community 

7- are culturally appropriate for N-E cialture 
(specify how this is determined) 

8- are cross cultural 

9- ;commercially prepared and published in the U.S. '•h^ Developed by SEDL 
^O^^e translations of U.S. texts 

TT-are coordinated with materials used in the regular subject 

curriculum 
12-other (specify) 

16.5 The specific bilingual/bicultural materials used in the language 16.5 1 

component are: ' fl^oTA 

0- not specified ("being developed y r i i • I v * 

1 - xerox attc.ched-page and document ^ ^ m«Aef\^^* >o^\v>^ j 

17.0 STUDENT GROUPING <^,^,C.,OL 



17.1 Student grouping; mixed or separated into dominant language 17.1_j 

groups: (mark all that apply) 

0-not specified 

Pupils of both linguistic efroups are ; 

QJ^ways mixed for all learning except for special help 

2- ^uixed for language leaming 

3- mixed for some academic subject learning 

A-mixed for non-academic learnings art, music, gym, health 

5- separated for native and second language learning into 
dominant language groups 

6- separated for most academic subject learning into dominant 
language groups 

7- never nixed for langrxage or other academic learning 

8- other (specify) 

17.2 Students are grouped for language instruction: r. . ^Vir^^:::r^ 
(mark all that apply) iUnore than i' the time B Less than i the time 
0-not specified 

1 —total class > ■ - - - - n n » ■ 

2- small groups (specify size) ca l^^^^dgnts 2 ?®®^®f°^ 

3- individual instruction ^ ^^•^ 

17.3 Criteria for gx^ouping: Students ^ 

0- not specified I Non Eng II Eng dom J^l^g dom 
other dom HIT NSIT 

1- by age 

2- by native language 



3-by dominant language for use gEgcial leaming^enters 

A-by language proficiency "J 

(ex. level of reading skill )_JL. --5— 



See Xerox 



^ n.a. not applicaole ^ 
,9^- (no E.doi.VIIEiIT) ^ ^^'^ 



18.0 TUTORING 



(specify how this is determined) 
8-are cross cultural 

9;:^inmercially prepared and published in the U.S.x, Developed by SEDL 
^O^^e translations of U.S» texts 

TT-are coordinated with materials used in the regular subject 

cuiTiculum 
12-other (specify) 

16.5 The specific bilingual/bicultural materials used in the language 16,5 , 1 
component are: S£ 

0- not specified fbelng developed) ^ ROTA 

1- xero:c attu,ched-page and document ^ + moAcv*\oJ^S V?«.\v> 

17.0 STUDENT GROUPING 



17,1 Student grouping; mixed or separated into dominant language 
groups: (mark all that apply) 
0-not specified 

Pupils of both linguistic groups are : 

QJ-always mixed for all learning except for special help 
2-euixed for language learning 
3Haixed for some academic subject learning 

4- mixed for non-academic learning; art, music, gym, health 

5- separated for native and second language learning into 
dominant language groups 

6- separated for most academic subject learning into dominant 
language groups 

7- never nixed for language or other academic learning 

8- other (specify) 



17.1 1 



17#2 Students are grouped for language instruction: 

(mark all that apply) A-more than ^ the time 

0- not specified 

1 - total class 

2- small groups (specify size) ca 16^ students 

3- individual instruction 



17.2 



B Less than the time 



See Xerox 
to 27*1 



I Non Sng 
dom 



Students 
II Sng dom 
aiT 



^XEng dom 

'" NaiT 



^^r nst 0^ feci al leaim ng ce nters 

X X 



17*3 Criteria for gx*ouping: 

0- not specified 
other 

1- by age 

2- by native language 

3- by dominant language 

4- by language proficiency 
(ex. level of reading skill) X. 

n.a. not applicable 

(no E.dou/lIHiT) 

18.0 TUTOrJNG 

118.1 Student Tutoring is: (mark all that apply) 
no-no t mentioned 

0- type ip not specified 

1- inter-ethnic(N-E2IT student tutors SIT students) 

2- intra-ethnic (II-ESCT student tutors N-HIT) 

3- done by older children (cross age) 

4- done peers (same age) 

5- other (specify) 

18,2 Paraprofessionals or aides give tutoring or instruction as follows: 

0- area not specified 18»2^ 

1 - Inter-ethnic (N-aiT aide tutors EiT student) 

2- in the acqusition of native language skills 

3- in the acqusition of second language skills 
i^-in other acadeanic subjects 



See Xerox 
to 27*1 



18.1 no . 



-1^ 



by th« addltiott of • MultUMtfU imlt. Slnct ChMorro tt«ver 
hM bMft th« Mdiys of iMtrttecioti on Oumi» no toochlnt units 
oxlot in ChoMrro* Notorial* 4rof t«d by tho toochort ond 
currlculuB vrltora tho flrot yoar for the kindortarten oust 
be tostod, roflnod and rovlocd. MatorUU for flrat t<^ado 
aloo ouot ba wrltcon, teatod and rtvlatd. 

To cottpate vith colorful, profoaalonally produced Engllah boolia 
and utarlala of largo publishing co«panloa» tho teaching units 
developed in Chanorro iiust be as high a quality as possible 
within a reaaonable coat. This desands trained personnel in 
graphic design and aedia as well as curriculua. 



Establish Sound Sasis for ChsMrro Language inatructioo 

Preparation of curriculua «aterials in Chaaorro the f irat year 
of the project also vas haapcred by lack of a linguistic 
snslysis of preschool Chanorro chlldren^a language. The only 
serious recent rosesrch on the Chaaorro language was done 
by Dr. Donald Topping as his doctoral dissertation In 196). 
Hie paper » titled " Chaaorro Structure and the Teaching of 
Engllah ." Hms been useful in pointing out the interference 
sreas between Chamorro and Engliah» but is not a ftudy of how 



a native speaker acquires the l.inguage. This need will be 
met by adding a research component to the project. The result 
will be information to support development of effective 
materials, (e.g., which words are le.irned first, which struc- 
tures are used first or how complex is i five-year-old child's 
syntax) • 

During the first year of the oroject the Chaaorro component 
depended heavily upon the translation of SEDL materials. 
Although these materials in translation will continue to be 
utilized (see selected references m statements of objectives 
in the Bilingual Procedures section which follows), they were 
found not wholly appropriate. The proposed research 
component will make possible the development of Chamorro 
materials which are linguistically sound. 

Di sst^ninate Program Elements to Other Geographic Areas 

t<iur,ition personnel from other Chamorro speaking areas of the 
Pacific will continue to he encouraged to investigate 
application of elements of the bilingual proj^ram to their 
settings^ T'rimarv elements for emphasis might be pr(^iucts 
resulting from effort*^ described in items C, D and t, above. 
Particular effort will be made to develop a working relation- 
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B. Analysis of Successes and FsiJiures in Neetifif P«rfonMUK« 
Objectives 

(1) Instructional Co^ponsnt 

The findings regarding the students In Che lower quertlle 
of performance on both criteria measures vm considered 
Interesting and encouraging* given the purposes of KSXA 
Title VII legislation. One of the intents of the program 
is to provide a more agreeable and femiliar cultural 
setting for learning by pupils whose early educational 
experiences predispose them towards a rejection of school 
values. These early data provide some evidence that 
bilingual instruction may be providing a dividend to those 
students who need assistance the most* 




Assessment of the year-long Impact of the bilingual program 
is, of course, impossible at this time* Data gathered in 
Kay and analyxed in June will provide more information 
regarding the short-term Impact of the program, as well as 
indices of performance relative to the realization of 
Identified objectives. All suasMtive evaluation activitlM 
prescribed in the design for Implementation to date have 
QvJu^^OO been conducted. 

(2) Instructional Materials Component 



i:he English materials in the SEDL bilingual program were 
found to be adequate and suitable for the program. SEDL 
materials translated into Chamorro, however, were not 
totally appropriate becauae of basic differences between 
the Spanish and Chamorro languages. Analysis of these 
materials Indicates that ims of specially developed 
Chamorro materials, rather than the translation of existing 
Spanish Mterlals, would Increase the effectiveness of the 
Gua§ program. 

A linguistic analysis of the Cb-vorro language is needed 
to provide a solid basis for this materials development 
work* 

Use of Guam artifacts and other cultural materials was 
successful. As a result, this activity will continue to 
be emphasized during year 2. 

(3) Staff* Development Component 

The prescribed staff development activities were conducted 
successfully. Classroom observations and comments by 
teachers Indicates that increased emphasis on this 
component csn enhance the success of the program. Teachers 
particularly are inexperienced in using the new Chamorro 
materials in the classroom. Efforts during year 2 should 
give added attention to this area. 



ERIC 



IS'ci 



It is proposed to: 

(1) Add a research component to strengthen thm existing 
knowledge base In linguistic analysis of the Chaiwrro 
language 

(2) Modify the materials development component to refine 
and expand Chamorro materials developed locally during 
the first year's operation and to develop new materials 
to replace Southwest Education Development Laboratory 
(SEOL) translation's which have proved unsatisfactory 
In many respects* 

These needs are considered crucial to the viability of the 
ongoing program. They are described In more detail in 
Section 2* D and E (page 10) and are reflected as pert of the 
requested budget Increase during operational year 2. 

E« General Assessment of Impact 

The Bilingual Project has made a quiet impact on the coimnuaity 
during the first year. The students speak easily and 
comfortably to visitors, not realizing that at their ages their 
instruction Is different from other classes. Their eagerness 
to learn and explore new things Is evident to casual observers, 
as well as to the administrators who make regular, vls^its.^ 

Parental support is pu^ enal as shown by their cooperation 
with school activities. community development aides have 

been very pleased with the response of the parents. No 
problems are expected in filling the project quota for next 
year . ^^^^m^^ 

Three newspaper picture stories appearing in the December, 
January and March editions of the Pacific Daily News 
summarized the ongoing activities of the project and were 
well received by the community. Some parents, teachers, 
commissioners and university professors have asked about the 
possibility of bilingual classes In other geographic areas. 

The bilingual teachers have supported the program wholeheart- 
edly. They are thoroughly convinced of the theoretical basis 
for bilingual education. One project teacher is transferring 
to another school because of transportation problems and one 
Intern is accepting a full-time scholarship at the University 
of Guam, so she can come back as a certified teacher later in 
the program. The central office administration supports :he 
program tully. During personal visits to the project sites, 
they have given encouragement and complete cooperation. 
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Parent tutoring: (mrk all that apply) 
no-not mentioned 

0- type not specified 

1- inter-etlmic parent tutoring is used 

2- intra-ethnic parent tutoring is used 

Parents are trained to become tutors for their children: (over) 
* 3-in the home by a home-visiting teacher 

4.-in an adult education component 

5- in school through observation and guidance of teacher 

6- as parent volxinteers who tutor during the school day 

7- materials are provided for use in home by parents 

8- other (specify) 

19.0 CUPJUCULUK PATTEiiHS 19.0. A » 6 » 7»3 i O 

T he stated currictilum pattern of the bilingtial project : 
1 -Except for inclusion of N-SIT instruction the cuiriculum is 
otherwise typical or regular, for this state. 
There are other modifications whithin the curriculum of the 
bilingtial program which differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2- a non-graded classroom: pupils of different ages are 
grouped together during part of the school day 

3- flexible or modular scheduling 

4- small group ins time tion 

5- individuali2ed learning 

6- open classroom learning centers 

7- guided discovery and inquiry 

8- a curriculum wliich is both child and stibject-centered 

9- others (specify) 

10-if the program includes activities which complement 
experiences children encounter in the home, community 
and throvigh mass media i.e. TV, describe below: 

Bimonthly cultural e55)eriences v 

4 field trips / experience charts 
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20.0 COGNITIVE DEVELQKSIT 

20.1 Cognitive development in early childhood grades is fostered through: 
Q-method not mentioned 20.1. 

□)tstructured envirionment rich v/ith materials child can manipulate 

order, compare, match for perceptual-notor development 
2-non-verbal materials, such as Ilontessori materials from which 

children can learn sensory discrimination, matching, seriation, 

counting, addition, subtraction 
^labeling and discussion of concepts related to time, space, distance, 

position 

4-labeling and grouping actual objects to learn classification; 
grouping objects with ccaoomon attributes and labeling their 
Q attributes (i.e. colors, siaes) 

ERJC @direct earoerience of processes of science through discovery, using 

unmrnrnM materials* rather tlian text; active experimentation ^ child with teacher *s 



7- i3aterials are provided for use in hone by parents 

8- other (specify) 



19.0 CUPJlICULUi'l PATTEiaiS 19.0 A^6^7^10 

The stated curriculun pattern of the, bilingual project : 
1 -Except for inclusion of N-^IT instruction the curriculum is 
otherwise typical or regular, for this state. 
There are other modifications whithin the cuiTiculum'*of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2*-a non-graded classroom: pupils of different ages are * 

grouped togsther during part of the school day 
3-flexible or modular scheduling 
^--small group instruction 

5- individTialized learning 

6- open classroom learning centers 

7- guided discovery and inqtiiry 

8- a curriculum which is both child and subject-centered 

9- others (specify) 

10-if the program incliides activities which cougjlement 
experiences children encoiinter in the home, community 
and through mass media i»e. TV, describe below: 

Bimonthly cultural experiences v 

4- field trips / experience charts 



20.0 COGNITIVE DEVELQPi3HT 

20.1 Cognitive development in early childhood grades is fostered through: 
Q-method not sientioned 20.1 lj3j5jS 

(JL^stinictured envirionment rich v/ith materials child can manipulate 

order, compare, match for perceptual-notor development' 
2-non-verbal materials, such as llontessori materials from which 

children can learn sensory discrimination, matching, seriation, 

counting, addition, subtraction 
^labeling and discussion of concepts related to time, space, distance, 

position 

^-labeling and grouping actual objiBcts to learn classification; 

grouping objects with common attributes and labeling their 

attributes (i.e. colors, sises) 
(§9^irect experience of processes of science through discovery, using 

materials rather tlian text; active experimentation ^ ^^^^ ^^^^^ teacher »s 

miid^Jice rather thcji t.-chcr dciionstration. 

6- direct experience of math through discovery rather than instruction 

7- other (specify or xerox) p. no. and docment: 

> ^ -Cognitive Development (Science, Math, Oral Lang. Development) method as established 
Cont. pp. by SSDL teacher guide 

14,15 



20.2 Cognitive development in later grades (grade 4- and above) 

0- method not mentioned - -UA- 

1 - specify or xerox p. no. and docuxiient 
n.a.-no grade U or later grades 
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21.d SET' ESTMI 21>0„^> 7,9,12,3,1 

Stated methods of pr oject cpM>en^t_ejcpect^^ 
no-self -esteem net mentioned as an objective 
O-self-esteea is an objective but nethods not specified 
Teacher encoxirages pupil to verbally express his feelings: 

1 - through role-playing 

2- puppetry 

3- language-e:cperience approach: students dictate stories from 
their ovm experience 

4.- teacher accepts, ac!aiov;ledges ideas and feelings 

5- teacher encourages non-verbal expression of child's feelings 
through painting, music, dancing 

6- teacher provides experiences in which the various ways that 
children act are accepted by the teacher: their actions are 
difi^uased and the children are encouraged not to make fun of 
"different" i^ays 

7- teacher provides experiences leading to competency and 
success 

8- teacher provides experiences where occasional failure is 
acloiowledged as part of everyone's experience j second 
atteiapts are encouraged 

9- other (specify) (xerox or summarize) document page § 

i^** according to SEDL teacher guides ^ ^ ^ 
Teacher provides experiences in pupil self-direction and acceptance of 



responsibility, such as: 

10- pupils act as tutors for other prqpils 

11- puils liave some options in choice of curriculum 

12- pupils choose activities from a variety of interest centers 
see 17 •3 13-clder puils participate in curriciolvoa planning and/or 

development 

K-pupils write a bilingual ne\/s;Daper for dissemination to the 
comnunity 

15-other (specify) Independent reading in reading center 

Cont. p. 21 

22.0 LEAilNIHG STRATEGIES 22.0 Q 



1-The project mentions the follov/ing specific ] earning strategics 
as important for reaching a particnalar ethno-linguistic group: 
(specify or xerox) Document and Page no. 

Example: Navajo children resist participation in, an authoritarian, 
traditional classroon. -An open classroom \/here teacher partici- 
pates rather tlian directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in r'^*;s, has been found more effective. 

0-none mentioned 
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5- teacher encourages non-verbal expression of child's feelings 
through painting, music, dancing 

6- teacher provides experiences ip which the vtirious ways that 
children act are accepted by the teacher; their actions are 
discussed and the children are encouraged not to make fun of 
"different" ways 

7- teacher provides experiences leading to coupetency and 

success 

8- teacher provides experiences where occasional failure is 
aclcnowledged as part of everyone's experience; second 
attompts are encouraged J^ 

9- other (specify) (xerox or sumnarize) document page t 

d*- acGordinp; to SEDL teacher's guides , 4. 
Teacher p?Svides ^eriences in pupil self -direction and acceptance of 



responsibilily, such ast 

10- pupils act as tutors for other pupils 

11- puils liave some ootions in choice of curriculum 

12- pupils choose activities frora a variety of interest centers 
aoo 17 ^ 13-older puij-s participate in curriculum planning and/or 

developnent ... x xr. 

K-pupils write a bilingual newspaper for dissemination to the 

coLTiunity , . . 

15-other (specify) Independent reading in reading center 

Cont. p. 21 22 0 0 

22.0 LEAilNING STRAaEGIES 'J'J.u^.u 



1-The project nentions the following specific learning strategics 
as important for reaching a particular ethno-linguistic group: 
(specify or xorox) Document and Page no. 

Exaxiple: Navajo children resist participation in an authoritarian, 
traaitaonal c3.assroom. An open classroam where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in rows, has been found more effective. 

0-none' mentioned 



23.0 BICULTUiVJi GOIiPOIISKT 

23.1 2j5.6 

23.1 This program is: ~" 

:^nicultu«l (however, no Info on teaohlng of US culture) 

3- oilingual and multicultural 

0-not specified as to v/hich of the above 

4- an ethnic studies program is included in the bilingual program 

5- art, posters, realia, crafts of both cultures are exhibited in 

6- ^™'^^cultuxal content are integrated in social studies & science 

7- other ^specify) 

Charaorro artifacts; legends, etc. 
P. pp. 15, 19 
Cont, p. 18 
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2^3.2 Cross-cultxiral avrareness: 

If project ntions specific values or nodes of behavior of 
N-Srr culture, please* sumiarizc below: (or attach xerox)' 

found in document $ psigc /r ^^^^ , 

0-not mentioned 



23*3 l^if project laentions efforts to decrease etlmocentrism in 23.3^ 
either or both groups, describe below? (or xerox-document page/fr) 
0-none mentioned 



23.U In the bicultural con^enent laiox/ledge of the N-HIT culture 23.4-, 
involves (marl: all that apply) 

0- no bicxaltxiral component mentioned 

1 - Humanistic aspects of culture: ideals and values, literature 
(oral or written), achievement of particular people or politcal 
movements 

2- Historical-cultural heritage of the past—contributions to art 
and science 

3- 'Deep' culture: family patterns and contemporary way of life. 
A-Itemization of surface aspects of a countxy—geoeraphy, dates 

of holidays etc. 

5- A specific culture only e.g. one Indian tribe 

6- Various cidtures of sane etlinic/linguistic group (i.e. Spanish- 
spealring peoples) 

7- A third culture different froTA NSiT or HIT 

8- Other (specify) 




23.5 American culture is defined: 23.5 — 

0- not specified 

1- natvowlyi prir.arily Anglo-Saxon orientation 

2- broAdly: etlinic pltiralisn of America— multicultural 
contributions of various ethnic groups discussed 

3- other( indicate document and page number for xerox) or 
elaborate in your om words 

Uork will be done in higher grades. Guam^s pluralism ^^^^^f'^ 
Korins, Trust Territory Chinese and US Mainlanders. Guam is imbued with US 
cultural overtones in its celebration of holidays, use of stateside texts, 

stateside teachers & economy. 

24.0 COiiiruiim caiP0M!3IT 

no 

24.1 Bilingual libraries are provided for: 

0- gi^c^not specified 

1 - project children 

2- ^dults of the project community 



23.3 1-if project mentions efforts to decrease etlinocentrism in n^^^^ 
either or both groups, describe below: (or xerox-^ocument page/fr) 
0-none mentioned 



In the bicultural compenent Imowledge of the M-SIT culture 
involves (narl: all tliat apply) 

0- no bicultural component mentioned 

1 - Humanistic aspects of ciature: ideals and values, literature 
(oral or written), achievement of particular people or politcal 
movements 

2- Historical-cultural heritage of the past—contributions to art 
and science 

3- 'Deep' cultures family patterns and contempora3:y vay of life. 
ii^-Itemization of surface aspects of a country— geography, dates 

of holidays etc. 

5- A specific culture only e.g. one Indiai:i tribe 

6- Varioas cultures of sane etlmic/linguistic group (i.e. Spanish- 
speai:ing peoples) 

7- A third culture different frora NSiT or ElIT 

8- Other (specify) 



2,3,4 



23.5 American culture is defined: 23«5 ^ 

0- not specified 

1- natvowly: priji;arily Anglo-Saxon orientation 

2- broadly' etlmic pluralisn of America—Multicultural 
contributions of various ethnic gToups discussed 

3- 0 ther( indicate docvnent and page number for xerox) or 
elaborate in your ovm uovds 

More will be done in higher grades. Guam's pluralism consists of Filipinos, 
Koreans, Trust Territory Chinese and US Malnlanders. oruam is Imbuea v/lth US 
cultural overtones In Its celebration of holidays, use of stateside texts, 

stateside, teachers & economy. 



24.0 
24.1 



24.2 



no 

Bilingual libraries are provided for: 

0- group not specified 

1 - project children 

2- ^dults of the project community 

3- teachers -limited materials In Chamorro 
no-bilingual library not mentioned ^Belng developed 



An etlinic studies library is provided for: 

0- group not specified 

1 - project children 

2- adults of the project community 

3- teachers 

no-ethnic studies library not mentioned 



2A*2._ 



no 



ERLC 



3,5,6,3,9,ia. 

Provision is made b;;^the school for infoming the parents 2it.3 

and coran\3nity,a«c5tEt ^he progran through: (Marl: all that apply) 

O-nethod not specified 

no-no provision for inf oriaing coimnimity 

1 • bilingiial ne\;sletter 

2*. monolingual newsletter 

3- aws sent to mass media, 3 newspaper picture stories In iaclflc Daily 
A-if articles included with project, check U Nev/s Cont, p,9 

5- uilingual fliers sent home 

6- f orinal meetings 

7- infonaal meetings open to entire community 
* 8**ieetings conducted in both languages 

9- home visits 

10- other (specify) 

11 - project director personally involved in progrcjn 
dissemination, specify how 

•2'Classroom visits by parents 



Community involvement in the formixlation of school policies 2,3,4,6, 
and programs is sought through: 2A.A_ 

0-t;''T)e not specified 

no-not sought 

lre:cisting community groups working with program 
3? 34 (^bilingual questionnaires 

Tr,r n 3 C^comunity-school staff committees 
Sert 70 ^community advisory groups 
"D ' ^formal meetins open to the entire community 

" (^informal meetings with coimunity gi-oups 

7- othei (specify) 

8- project director personally se»^!cs involvaaent of t^.^iiunity 
in prograia, s-pccify ho\7 

-^4- (parents, community representatives, Dep:. . of Ed, personnel, Univ. of Guam 
& business community represent, periodically aJ'^-^.se, recommend and review ob- 
jectives) 

90% of parents (w/cliild ren in pro.lect) will donate 1 0 hrs, to pro- 



ject-related 
activities 



24,5 The school keeps informed about community interests, events ana 
pr obi eras through; 

no-no raention of school seeking to be informed about community 
^-meetings open to the entire comunity conducted in both 
lang-uages 

2- coinmunity representatives to the school 

3- bilingxaal questionnaire sent to the home 24,5 , 2^4 
A-home visits by school personnel 

5-other (specify) 

0-method net specified - ^ 



^ 24,, 6 The school is open to the community through: 24.6, — 2. 

0-not mentioned 

t no-school is not open to community for community use 

;^ 1 -opening school facilities to the communi+y at large for use 

f Q after school hours and on weekends 

2-providing aiult education courses Cont. p*9 
^mKQH 3-other (specify) 



7-infomal meetings open to entire coriinunity 
S-meetings conducted in both langxiages 

9- hoEie visits 

10- other (specify) 

11 - project director personally involved in program 
dissemination, specify how 

■l-classroom visits oy parents 



TJv^K Community involvement in the formulation of school policies 2,3,4,6, 

and programs is sought through: 24.. 4- 

0-type not specified 
no-not sought 

r-e-^isting comouiunity groups wolrking with program 
^3^*54 ^bilingual questionnaires 

-iP^-^^ ^ Hfcommunity-school staff committees 
g tf 70 ^community advisory groups 

ru, ^formal meetins open to^he entire community 
^ ©informal meetings with commimity groups 

7- other (specify) 

8- project director personally seeks involvement of community 
in prograii. s'pocify how 



^H-(parents, community representatives, Dept. of Ed. personnel, Univ. of G-uam 
i business community represeni. periodically advise, recommend and review ob- 

90fo of parents (w/chlldr en In pro.lect) will donate 1 0 hrs. to pro- 
;chool keeps informed about community interests, events ana ject-related 



24-. 5 The school 

problems through: 

no-no mention of school seeking to be informed about community 

1 - meetings open to the entire coiiimunity conducted in both 
languages 

2- conmunity representatives to the school 

3- bilingua.l questionnaire sent to the home 24.5__^_2^. 
4.-home visits by school personnel 

5-other (specify) 
0-method not specified 



24... 6 The scliool is open to the community through: 

0- not mentioned 

no-school is not open to community for coiiTimunity use 

1 - opening schdol facilities to the community at large for use 
after school hours and on weekends 

2- px*oviding adult education courses Cont. p. 9 

3- other (specify) 



25.0 Dr^.CT I^ALUATIOM 

25.1 Project nelitx .3 description or dissemination of the bilingufll ^ 
program through; 1^36 

^newspaper articles x.^x^ — 

^radio programs 

^IdSS^"^^^- ^^^'Sn Sept. 70, pp.34,35 
Wilms 

^visitors to observe the program ^ Q^^it d 9 



ERIC 
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25#2 Project's impact: 



25.2 2^ 



1- Project mentions tliat other classes in the school, but ' 
not in the program have piclced up methods or material from 

the bilingxial prograi:i 

2- Project mentions other schools in the local educational system 
have started bilingizal programs 

3- Pro^*ect mentions that a University has instituted teacher 

training courses in bilingual education to meet staff devel- U. of G-uam 
opment needs ()^Cont. p. 9 Some teachers, parents, commissioners, Ui 
prof, have asked about possibility of establishment 

26.0 ?tOLE OF EVALUATOrt of bilingual classes in other geographic areas. 

26.1 Evaluator has field tested, on a group of children vho are of 

the same language, culture and grade levels as the children in q 
the bilingual program: ^ 26.1 

0- not mentioned 

1 - published measoires 

2- staff developed meas\ires 

3- staff translations of published measures 
4.-staff adaptations of published measures 

26.2 Evaluator has personally observed students in the program: 26.2 3 

0- not mentioned 
no-never 

1- once or twice during the year 

2- more than tv/ice 

3- regularly 

4.-0 ther (specify) 

26.3 '^valiaator has met with teachers: 26.3 P 

0- not mentioned 
no-never 

1- once or twice during year 

2- more than twice 

3- regularly 

4.-0 ther (specify) 



27.0 EVALUATIOII PnOCSDUrvE 



See p. 4 ^ 



27.1 0-not specified 

1- A comparison group has been chosen 

2- A comparison group will be chosen 



27.1„JL 



27.2 0-not specified (marl: all that apply) 





Int^; rim Audit p. 5 
Final Eval* 



